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CHAPTER I 
SCOPE AND SIGNIFICANCE OF THE PROBLEM 
Duri•g tho past ten or fifteen years. educators throughout the 
country have given increased attention to the attitudes of students. 
Tha importance of deyeloping suitable attitudes is replacing emphasis 
upon "method" which, for several years. seemed to hold a dominant posi-
tion in educational thought. Educational literature during this period 
virtually seethed with articles on the "problem method." the "project 
method," the "unit method," and more recently, the "activity method." 
In contra-distinction to this activity, Tourney (35) tells us that 
while these new methods have some value for education, 
"They have enabled the school organization to ignore 
the factual basis of attitudes and to pretend that 
through the mumbo-jumbo of method, inocuous subject 
matter may give birt~--by virtue of the fertilizing 
power of method--to attitudes of functional value in 
adult life tormented by grave social issues." 
He believes firmly that attitudes must be taught through adequate, perti-
nent subject matter and he deplores the fact that outside pressure has 
required the school tp select subject matter that is entirely inadequate 
for correct attitude formation. 
Every subject and every classroom situation contributes toward the 
formation of attitudes. Appreciation, discrimination. and good taste can 
1 
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be very effectively taught through Reading. Language, while it does not 
offer as many opportunities as the other subjects because it is not so 
rich in emotional appeal; nevertheless has certain phases that appeal to 
the child's emotions and an alert teacher will be on the lockout to grasp 
every one ot them. However, it is only when the teacher succeeds in 
making the child eager to improve his mode of expression to the extent 
that he is displeased with himself, when he fails, that she has established 
the right attitude toward language. 
Arithmetic can be an excellent means for training children to form 
judicial attitudes b,y stimulating them to form the habit of finding all 
the conditions necessary for getting the answers to their problems. It 
can also afford a fine opportunity for developing the right attitude 
toward work by making the children feel the satisfaction there is in attack-
ing a difficult piece of work and doing it well. 
The Social Studies are fertile in opportunities for desirable attitude 
training. Patriotism, good citizenship, a sympathetic understanding for 
the people of other nations and an appreciation of the contributions which 
they have given to our civilization, as well as an understanding of man in 
his relations to his natural and economic environment are only a few of 
the very worthwhile attitudes that should be the outcome of having been 
taught these subjects. 
Teachers should be continually alert to realize the ends that they 
are seeking. Many are so intent upon teaching "subjects" that they forget 
to keep significant goals in the foreground. 
If, then, attitudes have come to hold such an important place in 
the educative process, so much so that Baldrige (3) says that the success 
or failure of the learner may depend entir8ly upon his attitude, and 
Charters (8) that our attitudes are powerful determinants of our actions, 
then, certainly, something should be done to make teachers aware of the 
seriousness of this fact and the grave responsibility that is theirs in 
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training their pupils so that good, wholesome attitudes will result. Many 
well-meaning teachers are so submerged in a sea of subjects to be taught 
and pages to cover, that they scarcely ever give a thought to this most 
important aspect of their work-attitudes. 
There is no reason why this condition should exist, tor Baker (2) 
tells us that "Special emphasis on attitudes does not interfere with the 
acquisition of factual knowledge but rather tends to make that knowledge 
more functional." In every lesson that is taught, the teacher should 
make a conscious effort to make better citizens of the future men and 
women before her, both now and in adult life. Kilpatrick (18) is of the 
opinion that children cannot learn simply arithmetic, or spelling, or 
geography, but always and of necessity they are building significant atti-
tudes and interests toward the school, toward the teacher, toward their 
fellows, and toward themselves. 
"In short, the pupils are during each class period 
building attitudes with reference to ~ and every-
thing that enters significantly into whatever is 
then going on. Out of these attitudes grow interests 
and repulsions, and out of these in turn come life's 
decisions." 
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The Problem 
Since attitudes are such a dynamic force in our lives. teachers 
would do well to find out what attitudes they are developing in their 
pupils. If teachers are failing to .interest pupils in their school work• 
or if they cannot make them see any good reasons for studying certain 
subjects of the curriculum. then there must be something amiss with either 
the teacher herself or her method of teaching. 
Children must find a reasonable amount of happiness and suooess in 
their school work and must have the assurance that they will benefit by 
it in some way. They must like their teachers. too. and feel that they 
oan depend upon them for encouragement. help. and guidance. 
Do children feel this way toward their school work and toward their 
teachers? If not. what is the reason? 
With this question in mind• the writer has undertaken to ascertain• 
by means of a survey. the attitudes of a thousand elementary school chil-
dren toward certain subjects of the curriculum - Reading. English. Arith-
metic. and the Social Studies - toward their textbooks. and toward their 
teachers. When the survey was completed• it was hoped that some light 
would be thrown upon the following problems: 
1. What are the attitudes of elementary school children toward 
their teachers? 
2. What are the attitudes of elementary school children toward 
their subjects? 
3. Do their attitudes toward their teachers have any relation 
to their attitudes toward their subjects? 
4. What part do textbooks play in the shaping of attitudes? 
5. Is there any difference between the attitudes of boys and 
the attitudes of girls? 
6. Do the attitudes of children of high intelligence differ 
from those of low intelligence? 
7. What are the reasons underlying the attitudes that children 
maintain toward their subjec·ts and toward their teachers? 
The elamentary school field was chosen for two reasons: first. be-
cause the writer's interests center especially around the activities and 
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problems of the elementary schoolJ second, because it is quite generally 
believed that the seeds for either good or bad attitudes are sown during 
the child's years in the elementary grades. Ramsey (25) says 1 "Although 
attitudes are not so conspicuous in childhood 1 and because of emotional 
concomitants so potent and persevering as in later life, they are forming 
nevertheless." 
Any attempt to learn the attitudes of boys and girls toward their 
subjects to the exclusion of their attitudes toward their textbooks and 
their teachers seemed, to the writer at least. a rather incomplete prooe-
dura since there is abundant evidence to show that both play an important 
role. Urger (36) says "It seems difficult to believe that the teacher's 
role in the classroom situation is one of passivity to the pupils in his 
class." The textbooks also must be taken into consideration for as 
Tiegs (33) tells us, "Aside from teacher and pupil activities, good text-
books are probably the greatest single factor in the education of children • 
Without textbooks most teachers would be helpless. Textbooks frequently 
constitute the course of study itself." 
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Definition of' the Term "Attitude" 
The literature on "attitudes" presents many and varied definitions, 
some of' which are rather vague, others very conflicting. A f'ew of' them 
are given here, but f'or the sake of' clearness, the writer has confined 
herself to the one given by Thurstone (32). "The concept of' 'attitude' 
denotes the sum total of' a man's inclinations and feelings, prejudices 
or bias, preconceived notions, ideas. fears. threats, and convictions 
about ~specific topic." 
Allport (1) defines an attitude as "The motor set built up by sugges-
tion." He adds that every normal suggestion builds up its attitude upon 
some deep-lying reaction tendency already present and that here, also1 
repeated suggestion is used in the attitude forming process. He says. 
too1 that suggestion is concerned with the control of bodily attitudes 
in three possible ways: 
1. It serves to build up or prepare the setting for a definite 
response when the releasing signal is given. 
2. It may serve as the signal already established. 
3. Suggestion may augment the released response as it is 
being carried. 
Lichtenstein (20) says that attitudes are "Ways of' belief1 expecta-
tion and judgment. and attendant emotional dispositions of like or dislike." 
Baker (2) defines an attitude as "A mental inclination with regard to a 
person or thing. It is a mental state that governs one's actions." 
In the terminology of' Baldrige (3) "An attitude is a belief or a 
feeling which reveals a behavior." 
A committee of the American Psychological Association reported four 
definitions which it believed to represent the usage of psychologists of 
good standing. These are: 
1. A stabilized "set" or "disposition." 
2. An abbreviated but comprehensive "experience" occurring 
principally in connection with affective. cognative. and 
conative processes and at present incompletely analyzed. 
3. Any mode of consciousness in which a self relates itself 
to its environment. 
4. The specific mental disposition toward incoming experiences 
whereby that experience is modified. 
According to Bogardus (5) an attitude is "A tendency to act toward 
or against something in the environment which becomes thereby a positive 
or negative value." 
Wolfe {38) defines an attitude as "The type of sentiment which the 
individual manifests upon the recurrence of a given situation. It is a 
behavior. with reference to the 'feeling' side of response." 
Schnepp (30) gives this definition of an attitude. "It is a deep-
seated and permanent feeling. of whatever origin• called to the surface 
of consciousness by situations whioh are apprehended as belonging to a 
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certain type~ and inclining the individual to react to that type of situa-
tion in a certain way." 
Can Attitudes Be Measured? 
Probably the first objection to a study of this nature is the fact 
that attitudes cannot be mathematically measured. As far as the writer 
was able to learn. there is no standardized attitude test of the type re-
quired. Had there been, this undertaking would have been greatly simplified 
In spite of this obvious weakness. the writer felt that information. 
resulting from this investigation. would be worth the effort, even though 
the process of obtaining it was far from "scientific." Though it may 
lack scientific thoroughness. if' it presents a picture of' reality, it is 
entirely justified. It is important to know what children say their 
feelings are toward a subject, a teaoher, or a textbook even if they are 
only what they are trying to make us believe they are. 
Rivlin {29) expresses the writer's feelings most effectively when 
he says, 
"In almost every investigation there are significant 
questions that the experimenter has avoided because 
they are not amenable to 'scientific' study. Thera 
is a point at whioh too narrow a conception of 
scientific method results in the treatment of rela-
tively insignificant details at the expense of those 
that have more influence upon the child's mental 
health. It is here that the classroom teacher makes 
her contribution by studying the less objective but 
mora vital questions of the influence of teaching 
procedure and policies upon the child's emotional 
stability. 11 
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Thurstone (32) says an attitude is not amenable to measurement in any 
real sense of the word and that it is too complex to be wholly described 
by any single nwnerical index. He says further that an opinion is "a sym-
bol of an attitude;" consequently we can measure a man's attitude by his 
expressed opinions. Of course, a man's opinions and his actions are not 
necessarily an infallible guide to his subjective inclinations and we must 
recognize that there is a discrepancy, but this discrepancy between the 
index and the truth is universal. We can never learn the truth directly; 
it is only interred from several indices. Man may lie - actions may lie• 
too• And even though we can measure a man's attitude by the opinion that 
he expresses. we cannot from this judge what he will do. 
A very similar opinion to the one held by Thurstone is the one held 
by Ramseyer (26) regarding the measurement of attitudes. He maintains 
that human beings are altogether too complex and attitudes too elusive 
tor an exact science in the form of a mathematical formula. 
At this point one is tempted to ask the question, "Are only those 
results that can be expressed in a mathematical score the only ones of 
any real value?" We feel that they are not. 
9 
Three techniques for the measurement of attitudes were described and 
evaluated by Schnepp (30). The first is one whereby the investigator 
gathers information by observation of the subjects by means of a "Perform-
ance Test." By the second method, he gets his information through a 
third person who oarefully observes the conduct of the subjects in uncon-
trolled situations, that is, situations which are not created or arranged 
but which occur naturally. The third method is by means of a question-
naira. salt-rating, or various forms of pencil-and-paper tests, usually 
designed to elicit information about the subject rather than a direct 
appraisal. 
The first two methods satisfy the criterion of objectivity and seem 
to possess a very high reliability since they measure directly. However. 
the wisdom of such a procedure is to be doubted since ·performance tests 
sample only an extremely small area and since it is highly questionable 
whether a behavior test would be an aocurate test of attitudes. 
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The third assumes that people have done or will do the things that 
they say they have done or will do and the psyohoanalytio school holds 
this to be a false assumption. Regarding this Schnepp says, "Apart tram 
the fact that the psyohoanalytic school which never bothered to show the 
truth of its awn assumptions, could hardly be said to have 'shown the 
falsity' of anybody else's, it is still true that, in viewing the abun-
dant soepticig,m about the approach, the burden of proof seems to rest on 
its defenders." 
It i~, of course, devoutly to be wished that so.me day so.me form or 
standardized measurement will be developed whereby "attitudes" can be 
measured with reasonable certainty. 
In the present study, the subjects' attitudes were deter.mined by the 
opinions that they expressed, and every effort was made to establish a 
situation in which one could reasonably expect them to tell the trut~. 
The writer is fully aware that certain children may have concealed their 
true attitudes, or that their social surroundings might have altered their 
answers. That is a matter for interpretation. Only Divine Wisdom and the 
child himself can know his true attitude; therefore one must be satisfied 
with those findings that approach the truth as nearly as possible. 
Need for Developing Good Attitudes 
Referring to the Bible quotation "As a man thinketh in his heart, 
so is he," Pre~cott (24) gives four ways in which attitudes make them-
selves felt in human behavior. They are: 
1. Attitudes underlie our desires and shape our very goals 
of life for us. 
..,.., 
--------------------------------------------. 
2. Attitudes constitute the organizing core or central 
structure about which the whole personality is built. 
3. Attitudes direct or channel our behavior. 
4. The preservation of our democracy, as well as the 
amelioration of our social problems, depends upon 
the attitudes of our citizens. 
If we admit that our life goals and the principles by which our 
lives are governed are shaped by our attitudes, then it follows logically 
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that education for correct attitudes is of vital importance and should be-
~in very early in a child's training. Furthermore, since many, perhaps 
most, of our attitudes are adopted readymade, it is imperative that 
children be placed in charge of teachers who are "good" in every sense 
of the word. How many pupils there are who identify themselves with 
some teacher whom they respect and admire% The personal relationships 
which a child experiences at school have a tremendous influence on his 
attitudes. A kind, capable teacher is the object of numerous identifioa-
tions by different children and in the course of several years of service, 
the attitudes and ideals which he has unconsciously and effortlessly 
passed on to his pupils are perhaps of much more lasting value to them 
than the skills and facts which he has drilled into their minds. 
Every good teacher realizes that to cram the child's mind with tao-
tual information is certainly not the only purpose of her teaching. After 
all, it is the way that a child has been taught to look at things; how 
he has learned to evaluate; his habits of regarding fundamental issues; 
the principles he has comprehended and made his own and how he has fitted 
these into his own way of reasoning that make for a sound, worthwhile 
training. 
- 12 
In "The Nature of Attitudes." Droba (12) tells us that there is 
nothing in attitudes that is not acquired. The origin of certain attitudes 
may run back to early childhood, but it does not go beyond the first day 
of the child's life. This is just another reason for the importance of 
developing good attitudes in early childhood. 
Many writers agree that attitudes are true indicators of behavior. 
and that. in general. one's actions are determined by his attitudes. 
Thurstone (32). does not subscribe to this theory and points out that in 
ordinary life. behavior is frequently a very inacourate indication of 
attitude. 
No doubt there is some discrepancy between behavior and attitude• but 
there is sufficient evidence to indicate that. in many oases. people's 
actions are pro.mpted by their feelings. Especially is this true of 
children, and it is in children that we are particularly interested. In 
adult life, it often happens that people find it to their advantage to 
withhold their true state of mind• but With children who have not learned 
the "art of deceiving" one oan feel pretty confident that an expression 
of their attitudes is a reliable one. 
If a child has an adverse attitude toward a certain subject or a 
certain teacher. one can be quite sure that he will not reach the degree 
of success in that subject or with that teacher that he could attain if 
these obstacles were removed. On the other hand, a child who likes a 
subject because he is interested in it or because he feels that it is 
going to be of help to him in later life is almost sure to succeed even 
though the struggle be a hard and long one. The same thing holds true for 
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teachers who have won the respect and confidence of their pupils. They 
can do a tremendous amount toward making the child's life in school and 
out of it happy and successful. 
Only teachers who have had the experience, and there are few who 
have escaped it, can appreciate how difficult, almost hopeless, it is to 
teach pupils who came to class determined that they cannot or will not 
learn a particular subject because "I don't like it," or "It won't do me 
no good." These situations often make for some vary disagreeable moments 
for both the pupil and the teacher and a vast amount of valuable time is 
wasted simply because of bad attitudes that have formed somewhere in the 
child's school experiences. It is, therefore, the school's obligation to 
leave nothing undone in its efforts to promote desirable attitudes and to 
prevent undesirable ones. 
Caldwell (7) says, "Since attitudes have so much to do in determining 
human behavior, it seems highly important to make a direct effort to devel-
op desirable attitudes. There are persons who argue that direct teaching 
does not produce attitudes but that desired attitudes will result as a 
by-product from teaching facts and principles ••• Attitudes are now thought 
to be as specific as other objectives and like these others must be di-
rectly developed." 
But in the case of attitudes as in the case of avery other phase of 
human conduct, an adequate remedy cannot be applied until we have found 
the cause; consequently any attempt to discover the reasons underlying the 
formation of bad attitudes is surely a worthwhile one, for only when we 
~--------------------------------------------------------~ ~ 
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have this knowledge can we do something to correct the evil. It was with 
this in mind that the writer undertook this investigation. 
CHAPTER II 
RESEARCH IN THE FIELD OF ATTITUDES 
Although the im.porta.noe of "attitudes" was recognized long before, 
the subject we.s rele.tively neglected in the teaching and writings of 
educational psychologists between 1910 and 1930. As Droba. (12) indicated, 
this may be due to the lack of uniformity of understanding and the use 
of the term "attitude." This confusion he attributes to trxee causes: 
(1) the fact that many believe research can be carried on without a. def-
inition, (2) some are of the opinion that attitudes are too intangible 
and too subjective to be amenable to a. satisfactory description and ex-
planation, (3) others maintain that research is the way of clarif~~ng the 
nature of attitudes and not theoretical analysis. 
To these objections Droba made this answer. First, when one has an 
exact definition. research can be carried on with greater precision. 
Second, attitudes are no more "hypothetical" than any other psychological 
phenomena such as intelligence, musical ability, or mechanical ability; 
therefore they can be made "tangible" by means of certain indicators that 
are aocu.rate enough for the purpose of measurement. Third, both analysis 
and research should be used in clarifying a situation. 
All available educational writings were read for reports of investi-
gations closely related to the problem at hand. Many were discarded be-
cause they were totally unrelated to the present study or because they had 
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no bearing at all upon the elementary school situation. The writer found 
that not a great deal has been done at the elementary school level, 
especially with reference to attitudes concerning subject matter. 
The studies selected and reviewed here have been classified on the 
basis of the specific attitude which they were intended to discover -
social6 intellectual, ethical, or academic. 
Social Attitudes 
In the field of social attitudes, Lockhart (21) made a study for the 
purpo~e of finding out the attitudes of children toward law. In his in-
vestigation. he used the "La\v-Attitude" test, seemingly compiled by himself'. 
His findings show that children in the fourth, fiftl1, end sixth 
grades are farther from adult attitudes than children in high school, but 
that children of high intelligence approach nearer to adult attitudes 
toward law than children of lower intelligence. This is not the case, 
however6 at higher grade levels. There seems to be an indication that 
intelligence is a factor in determining attitudes, provided the mental age 
is low. High school children of high intelligence tend to draw away from 
the attitudes held by afu lts. Such a discrepancy in attitudes may have 
far-reaching effects and needs a great deal of research. Sex appears to 
have little influence. Socio-economic status is of no consequence. 
The outstanding conclusion drawn from this survey is that children 
do not differ greatly from adults in their attitudes toward lawo It 
shows, too, that attitude toward law is approximately the same in all 
social and oivio conditions whether rural or city. 
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Charters (8) reports on an investigation made by Freeman and Woods 
to show the powerful influence of' the movie upon children's attitudes. 
This study gives the impression that, on the whole, the effect of' motion 
pictures "are very definite and lasting," and the suggestion was made 
that teachers make use of this medium for teaching "important" attitudes. 
Attitudes toward punishment in school was made the object of' an 
investigation by Hopkins (17). This study was made in England, but since 
human nature is the same the world over, the results have a universal 
application. 
The investigator felt that the ones best suited to express an opinion 
on this subject were those concerned; consequently a questionnaire was 
given to 2628 normal school children, 1214 girls and 1414 boys, from eight 
to sixteen years of' age. Her object was to determine the attitude of 
these children toward punishment and to find out in what respect they 
changed with advancing years and education. This is, in brief', the re-
sult of her findings: 
1. Lack of discipline and restraint by parents and teachers 
constitute a hardship in the case of' the normally develop-
ing child. 
2. Corporal punishment should be administered only rarely to 
adolescents. With younger children, however, the sharp 
corrective and stimulating effect of' an occasional stroke 
with the cane is thought to be of greater benefit t~~ 
the most sympathetic explanations that rely on power not 
yet developed. 
3. The social development of' a child is progressive and any-
thing tending to retard such development should be avoided. 
4. Feelings of shame, anger, revenge, and sorrow are usually 
of short duration and are, to same extent, the natural 
consequence of the frustration of' impulse. 
,....--~-----------------------------------------------------------------------, 
5. Prior to adolescence the sex of the teacher is immaterial 
but with older children it would be an advantage for boys 
and girls to be controlled by teachers of their own sex. 
a. Children on the whole recognize and accept the authority 
of a teacher but their affection for and the influence of 
the teacher depend upon the possession of certain quali-
ties that children feel to be important. 
1. The attitude of children toward punishment changes with 
age and education. Changes are particularly noticeable 
in respect to regard for justice and social disapproval, 
the teacher's sex, and the rating of the teacher's quali-
ties. 
Intellectual Attitudes 
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Ellis and Miller (13) asked a group of teachers and a group of mental 
hygienists to give their opinion on the seriousness of children's faults. 
The teachers listed as most serious such traits as immoralities, dis-
honesties, transgressions against authority; and least serious such traits 
as withdrawing and recessive personality traits. The mental hygienists 
ranked as most serious traits as withdrawing, recessive personality and 
behavior traits; and as least serious, transgressions against authority 
and violations of obedience in class. Women rated problems more serious 
than men. Both men and women with over ten years' experience rated prob-
lams more serious than those with less experience. 
A very interesting study was made by Yourman (39) which deals with 
the attitudes of teachers toward their pupils and shows how the children 
whom teachers rate as "problem" children are those who, in most cases, 
are dull, normal in intelligence and greatly retarded educationally. 
Also, those who come from somewhat less desirable homes; those who. find 
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school unsatisfactory; and those who became involved in conflicts with the 
school authorities and who react to these conflicts with aggressive be-
havior of an antisocial type. 
The really important feature of this study is the one that reveals 
the fact that children who are rated "problems" by teachers are usually 
aggressive or disturbing youngsters. while children showing real mental 
hygiene disorders are not considered "problems" in the least. 
Such findings lead one to believe that some teachers are so concerned 
about group academic progress that they. unfortunately. often fail to no-
tice the importance of "personality" problems. 
In brief, this study shows how important and vital the teacher's 
judgment of a child really is. Because of her judgment, the opinions of 
other teachers. classmates. parents. and relatives of the child are 
largely determined and the child's own attitude toward people and the 
school greatly influenced. Most important of all is the effect of the 
teacher's evaluation upon the child's attitude toward himself. 
Several very interesting studies were made to learn just how chil-
dren evaluate their teachers and upon what criteria they base their judg-
ments. 
In How We Think (11). there is an account of an investigation of 
this kind. It shows that many pupils would not elect a subject in col-
lege. even though they liked it, because it had been taught in high school 
by a teacher whom they disliked. The majority of students elected sub-
jects taught by their favorite high school teachers. 
,... 
. -----------------------------------------------------------------, 
Another very worthwhile and enlightening book on the same subject 
was written by Hart (15). In it we have a compilation of paragraphs 
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written by ten thousand high school seniors about their teachers. Teacher 
A is the one liked best; Teacher z, the one liked least; Teacher H, the 
one from wba.m they learned the most. 
No check list was used for fear it would prevent originality of 
expression and destroy interest. 
Twenty per cent of these seniors felt that Teacher H taught them 
most effectively. Eighty per cent reported that the teacher they liked 
best, Teacher A, was also their best teacher. Approximately one half of 
one per cent stated that Teacher Z was the best teacher. 
~ite different, but equally interesting, is the study made by 
Reinhardt (27) to ascertain the opinion of students about their teachers. 
Since many administrators judge the eff~cienoy or inefficiency of their 
teachers on the basis of pupil opinion, it happens frequently that pupils 
are asked to rate their teachers. Miss Reinhardt was eager to learn 
whether these opinions were of lasting duration or whether pupils feel 
differently about their teachers in later life. She, therefore, issued 
a questionnaire to the students entering education classes at Eastern 
Illinois State Teacher's College and discovered that 25.9 per cent of the 
students changed their opinions concerning teachers whom they considered 
good while in their classes. Forty-five par cent changed their opinions 
about the teachers whom they considered poor while in their classes. 
Change of opinion about upper grade teachers was greater than that of 
~-------------------------------------------------------------, 
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lower grade teachers. The reason for this change of opinion was the 
fact that many of the students realized that teachers whom they liked had 
been too easy and permitted a low standard of work and. while under their 
guidance. they liked the very thing they later condemned. On the other 
hand, the teachers disliked while in class were appreciated later because 
of the high standard of work insisted upon. 
From her findings the writer drew the conclusion that it is of more 
value to know how people feel about their teachers after they are away 
from them than while they are with them. 
Ethical Attitudes 
Clem and Smith (9) made a study to sea whether the secondary schools 
are developing good ethical attitudes in their students. A questionnaire 
was used for the investigation. 
Results show that older children were more tolerant toward certain 
habits than younger ones. Upper grade pupils were more inclined to make 
choices of their own while lower grade pupils made them on the basis af 
indoctrination. 
These investigators seem to feel that upper grade children used more 
judgment while lower grade children acted on blind obedience. 
Upshall (37) reports a study made by Gardner which shows that the 
accumulative effects of a lecture. a story, and a chalk-talk about the 
use of alcohol with a group of college freshman caused a change in atti-
tude toward prohibition as measured by the Smith-Thurstone Scale. 
Upshall also reports an investigation made by Knower who used the 
~ ---------------------------------------------------------------, ~ 
Smith-Thurstone Attitude-toward-Prohibition Scale on approximately one 
thousand people and found that twenty-five per cent of the experimental 
group showed statistically reliable changes in attitudes as a result ct 
oral arguments. 
Academic Attitudes 
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Caldwell (7) made a study to measure the influence of education on 
two attitudes as exemplified by stressing them in connection with teach-
ing over a period of one year. These attitudes were: scientific open-
mindedness and preference of outdoors to movies. One hundred children in 
intermediate grades were used in the investigation. Three tests were 
used to test the first attitude, while ballots and diaries were used to 
test the second. 
Results show that superstitions were reduced by the experiment. 
Social attitudes, scientific attitudes, and preferences for movies over 
outdoors were not affected by the procedure. Age, grade, sex, nor in-
telligence were significantly related to performance on the tests. 
Manske (22) made a study to determine how much a teacher's attitude 
is reflected in the attitudes of her pupils and found that most social 
studies teachers do not indoctrinate either because they do not express 
their attitudes or because the pupils will not accept the teacher's atti-
tudes. It was also found that teachers who try to indoctrinate tend to 
influence pupils to confirm their ow.n views. 
Another study along this same line was made by Levine (19). It in-
volved six hundred high school children for the purpose of learning whether 
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or not their attitudes could be changed through different courses given 
in the social studies department. The outcome reveals that teachers do 
possess the power to influence and~ter the opinions of their pupils. but 
that the undertaking is difficult and slow because the instruments for 
social education outside the classroom are too often pitted against the 
educator's efforts to inculcate "desirable" attitudes. and very often 
frustrate his objectives. Nevertheless. when a persistent. direct endeavor 
is made along these lines; when increased knowledge sheds light on contro-
versial questions; and when our environmental influences are in har.mony 
with the objectives concerning the formation of attitudes. success will 
result. 
Bolton (6) also made a study in the field of social studies. He 
wanted to find out the attitudes of high school students toward history. 
His findings show that 87.2 liked history. Junior high pupils were more 
favorable than senior high pupils. and boys slightly more favorable than 
girls. There was no significant relationship between intelligence and 
attitudes toward history. The study is significant because it shows a low 
positive correlation between achievement in history and attitude toward 
history. 
In 1929. the University of Illinois Bulletin published an account of 
a study made by Herriott (16) for the purpose of learning whether students' 
attitudes are important in determining the marks they receive. The results 
of the investigation seem to indicate that there is good reason for con-
cluding that prediction of scholastic success oan never be highly satis-
factory so long as there is no adequate measure of 'non-intellectual' 
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factors such as study habits and attitudes. 
Especially interesting to the writer and somewhat related to her 
own, except that it deals with college students, is an investigation made 
by Corey (10). The purpose of this study was to find out the effect of 
teacher popularity upon attitudes toward school subjects. 
Corey felt that the student's opinion of the effectiveness of 
teaching was in1por·bant because it reflected pupil.,;.teacher relatj.onship. 
To dislike a teacher and yet admit her a good one, is certainly a rare 
judgment. 
The students were given a questionnaire on tbt teacher, and a month 
later, another questionnaire on their school subjects. The students 
signed their names. 
Results show that unpopular subjects were taught by unpopular teach-
ers. Seventy per cent of the 702 teachers mentioned were liked. Sixty 
per cent of the subjects were liked. This seems to indicate that a teach-
er may be liked though the subject that she teaches is not liked. Never-
theless, a teacher who is liked has greater chances of making her subject 
liked than one who is unpopular. 
It is quite possible that the popularity of the teacher may be one 
valid criterion of teaching effectiveness, though the wri.ter knows of no 
research to prove this assumption. 
A study of the attitudes of children toward school in general was 
made by Tenenbaum (31). Only the sixth and seventh grades were used be-
cause the investigator thought children below the sixth grade too young 
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to express their views adequately, while the eighth grade might be influ-
enoed by graduation. 
Six hundred thirty-nine pupils in three schools of varying neighbor-
hoods were used. The free. open discussion method was employed and the 
children were asked to write the answer to this question, "Do you like 
school?" No names appeared on the papers and no teacher was present so 
as to insure the maximum honesty. Responses were divided into three cate-
gories. 
Boys Girls Total 
Like school 48.6 69.0 58.8 
Dislike school 23.8 10.3 17.1 
Mixed emotions 27.6 20.7 24.1 
The investigation shows that the children expressed many adult view-
points. The writer concluded that these schools performed the function 
assigned it by the community since, instead of creating attitudes, they 
are the recipients of attitudes. On this point, we are not in complete 
agreement with the writer. 
The same study showed that girls like school better than boys and 
have a better attitude toward their teachers. 
These findings led this writer to conclude that either the schools 
are more adapted to girls than to boys or that the former are more con-
servative and conventional. The important place of the teacher in the 
educational life of the child was made very clear. Attitudes for dislik-
ing school were found to be due frequently to retardation. On the whole, 
this study leads one to feel that, in general, children take school rather 
~------------------------------------------------, ~ 
seriously and go there with a consciousness that it is to prepare them 
for their place in life. 
Summary 
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In the present chapter we have given. in brief. a review of some 
very interesting and recent studies made in the field of attitudes. These 
studies include investigations of children's attitudes toward law. 
punishment. right and wrong conduct. and social institutions. There are 
several dealing with teachers' attitudes toward pupils. their conduct and 
achievement. others relate to pupils' attitudes toward teachers and 
their teaching. subject matter. and school life in general. 
~------------------------------------------------------. 
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CHAPTER III 
METHOD OF PROOEDURE 
The task of finding out what attitudes children entertain toward 
their teachers, their subjects, and their texts necessitated devising 
same means whereby this information could be reliably ascertained. 
It was decided that an attitude scale would be the instrument best 
suited to our purpose, but the difficulty lay in finding a scale that 
would be appropriate for children of elementary school age. The Remmers' 
Scales for measuring attitudes toward any teacher or any subject were at 
first considered, but upon close exwmination it was discovered that the 
vocabulary and phraseology are, in many instances, beyond the camprehension 
of ohildren at the fifth, sixth, seventh, and eighth grade levels. 
S~~ce the writer knew of no other scale that could effectively be 
used for these grades, it became necessary to compile one of our own. In 
so doing, we had no intention of constructing a scientific instrument for 
future usa. Our main objective was to set up a device that would enable 
us to get the information we desired -- children's attitudes toward their 
teachers, subjects, and texts, and the reasons underlying the formation 
of these attitudes. In doing this, it has served its purpose. 
The actual construction and execution of this questionnaire involved 
the procedures: 
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1. An attempt was made to word each statement in such a way 
that all pupils would understand the ideas presented. 
2. Statements were chosen an the basis of children's reasons, 
obtained through experience with them, for disliking sub-
jects and teachers. 
3. Suggestions and criticisms were asked of experienced teachers. 
4. Several trials were made before the one used in this study 
was approved. 
For validity, our questionnaire was carefully checked with the 
Remmers' Scale for Measuring Attitude Toward Any Teaohar ~~d his Scale 
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for Measuring Attitude Toward Any Subject (28), Torgerson's Diagnostic 
Teacher Rating Scale (34), and Teachers' Rating Score Card (4) published 
by the Department of Public Instruction. Harrisburg, Pennsylvania. 
At the end of the questionnaire, provision was made for the child's 
naming the subject he liked best and the subject he liked least and he 
was asked to write a sentence or two giving the reasons for this attitude. 
In this way. we hoped to get a closer insight into the reasons that cause 
certain subjects to be liked or disliked. 
The following is a copy of the questionnaire as it was presented to 
the subjects. 
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In this space write the letter and number that you find on your card. ____ _ 
Boy Girl (Underline one) Grade 
Your present age M.A. 
---
I.Q. 
DIRECTIONS 
Read carefully the following statements. Now ask yourself, "Do I agree 
with this statement in regard to the subject at the head of the column?" 
If you do. make an (X) under that subject. If you do not agree. leave 
the space blank. 
THIS SUBJECT IS USEFUL BECAUSE Read. Eng. Arith. Hist. Geog. 
1. it will help me to make a living---------1. 
2. it will help me to get along with 
other people ----------------------------2. 
3. it will help me to become a good 
citizen ---------------------------------3. 
4. it will help me to enjoy life -----------4. 
5. it will help me in other school work ----5. 
6. I could not get along without it --------6. 
7. it will help me in my work outside of 
school ----------------------------------7. 
THIS SUBJECT IS INTERESTING BECAUSE Read. Eng. Arith. Hist. Geog. 
a. it is exciting --------------------------8. 
9. it tells about people ••·----------------9. 
10. it tells about places ------------------10. 
11. it tells about events -~----------------11. 
12. it teaches one to do many things -------12. 
13. it tells about life (animal and human)--13. 
14. it tells how people live and aot--------14. 
THIS SUBJECT IS EASY BECAUSE 
15• I understand the explanation -----------15. 
16· I can get it without much effort -------16. 
17• I can keep up with the class -----------17. 
18· I usually make good grades in it -------18. 
THIS SUBJECT IS HARD BEC.c\USE 
19. I hate it ------------------------------19. 
20. the explanation isn't clear ------------20. 
21. there are too many dry facts to 
remember--------------------------------21. 
22. we have to write too much --------------22. 
23. the lessons are too long ---------------23. 
24. we have too much homework --------------24. 
THE BOOK WE USE FOR THIS SUBJECT 
25. is easy to read ------------------------25. 
26. has many beautiful pictures-------------26. 
27. has nice maps; illustrations -----------27. 
28. suggests many interesting things to do--28. 
29. has fine questions and study helps -----29. 
30. is not too big -------------------------30. 
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Read. Eng. Arith. Hist. Geog. 
Read. Eng. Arith. Hist. Geog. 
Read. Eng. Arith. Hist. Geog. 
1Nhat subject do you like best? -------------------
Why do you like this subject best? 
-----------------------------------
What subject do you like least? 
---------------------------------------
Why do you like this subject least? 
-------------------------------------
~ ~------------------------------------------------~ 
DIRECTIONS 
Read each statement very carefully. Then ask yourself, "Does my teacher 
answer to the description given in this statement?'" If' your answer is 
"Yes," make an (X) in the column under "YES" opposite the statement. If 
your answer is "No," make an (X) in the column under nNO" opposite the 
statement. 
MY TEACHER YES NO 
1. is always neat -----------------------------------1. 
2. has a pleasing voice -----------------------------2. 
3. works hard ---------------------------------------3. 
4. knows how to teach -------------------------------4. 
5. explains clearly ---------------------------------5. 
6. punishes when necessary --------------------------6. 
7. punishes when it isn't necessary -----------------7. 
a. has very good discipline -------------------------8. 
9. is strict but just -------------------------------9. 
10. gives help when needed --------------------------10. 
n. gives extra help ----------------------·----------11. 
12. does not give too much work ---------------------12. 
13. gives a reasonable amount of' work ---------------13. 
14. gi·ves plenty of' time to prepare -----------------14. 
15. likes the pupils --------------------------------15. 
16. has "pets" --------------------------------------16. 
17. is !'air and square to everyone ------------------17. 
18. likes me the best -------------------------------18. 
19. is a !'air marker --------------------------------19. 
20. encourages us -----------------------------------20. 
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MY' TEACHER 
21• discourages us -----------------------------21. 
22• can take a joke ----------------------------22. 
23· is usually pleasant ------------------------23. 
24• is kind and patient ------------------------24. 
YES NO 
The subjects used for this study were pupils from the fifth, sixth, 
seventh, and eighth grades of eight schools in widely distributed local-
ities. St. Agnes School, Chicago Heights, Illinois; St. Joseph School, 
Wilmette, Illinois; St. Andrew School, Fort Wayne, Indiana; St. Mary 
School, Huntington, Indiana; St. Boniface School, Lafayette, Indiana; 
Immaculate Conception School, Union, Missouri; St. Mary School, Mem~his, 
Tennessee; and Our Lady of the Angels School, New Orleans, Louisiana. 
Table I 
The Distribution of the Subjects by Grade and Sex 
Grade 
5 
6 
7 
8 
Total 
Boys 
159 
152 
114 
105 
530 
Girls 
145 
122 
127 
95 
289 
Total 
304 
274 
241 
200 
1019 
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It \'V'as necessary for this investigation to know the intelligence of 
each child involved so that a comparative study could be made of' the atti-
tudes of children of average intelligence, above average intelligence, 
and below average intellitence. 
The choice of an intelligence test was left entirely to th~e who 
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were to administer it. The Kuhlman-Anderson Intelligence Test was used 
in most of the schools. others used the Otis Self Administrating Test 
of Mental Ability. From the results of these tests the ~elligence 
groupings were made. 
Table II 
The Distribution of the Subjects by Grade• 
Sex, and Intelligence Grouping 
.Above Belew 
Grade Sex 110 IQ 90-110 IQ 90 IQ 
5 Boys 44 81 34 
Girls 44 82 19 
6 Boys 46 80 26 
Girls 51 54 17 
7 Boys 36 58 20 
Girls 51 59 17 
8 Boys 37 49 19 
Girls 38 47 10 
Total Boys 163 268 99 
Girls 184 242 63 
Procedure: 
Total 
159 
145 
152 
122 
114 
127 
105 
95 
530 
489 
In order to insure the fullest measure of honesty and freedom of 
Grand 
Total 
304 
274 
241 
200 
1019 
expression, the teachers were asked to leave the room while the children 
checked their questionnaires. The tester supervised all checking person-
ally. 
~---------------------------------------------------------------3-4~ 
Before the papers were distributed, the children were asked if they 
would like to take part in a little investigation that was intended to 
benefit them and their school. Interest and eagerness were instantaneous. 
Then there was a little discussion to make sure that the children under-
stood the meaning of the term "attitude." It was explained that, very 
often, children are unsuccessful or even fail in their work because of bad 
attitudes that they have toward their teachers or their subjects; conse-
quently in order to help prevent these unhappy situations from recurring 
in the future, this investigation was being made. 
Special oara was given not to lay the blame for these bad attitudes 
. on the children themselves, for this would invalidate the whole procedure. 
We tried to make the children feel that in most cases they were not 
entirely responsible for their bad attitudes but that these frequently 
wt::re the result of something in their school life over which they had 
little or no control, but that only when we found out what these causes 
are could we do something about it. 
\'hen we were reasonably sure that the children grasped the meaning 
of the task before them and that they were willing to cooperate, we passed 
the papers. They were told then that this question.'"laire vras the de·tTice 
that we were using to .ferret out the causes of their di.fficu.lties and 
that for this reason we hoped that they would check just as sincerely and 
carefully as possible. 
The writer does not approve of children being set up in judgment over 
their teachers, and yet their judgments are very often amazingly accurate 
and they are necessary in order to f'ind out the teacher-pupil relationship. 
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Nevertheless .t a teacher's reputation must be safeguarded a..'rl.d a special 
effort was made to do this very thi!:.g. Without giving the irnpression 
that the teacher was entirely ble.meless" failings on her part were attri-
buted, as in the case of the child himself" to misunderstandings or the 
lack o£ information about her pupils. 
Since in this case the tester was also the supervisor who knew the 
children and had worked with them" there is every reason to believe that 
they were very frank in their responses. Of course" there may have been 
some, and undoubtedly were, who for some reason or other withheld their 
true judgment, but this is not unusual. In fact, it is to be expected. 
No names appeared on the question..'rl.aire, but since it was necessary 
to identify the child in order to get his I.Q. frort, the record, the 
children were given cards on which were to be written the nwnber found on 
the questionnaire and their name. They were told the reason for this 
and, seemingly, they accepted it in good faith. A few did ask if their 
teacher would see the papers and mental reservation had to be resorted to 
in order to prevent suspicion. They were told that they might disguise 
their handv.Titing or print" if they wished. 
While the checking was in progress, the children seemed very earnest 
and interested. They appeared to have caught the spirit of the u..'rl.derte.k-
ing and were doing their best to do what they could. 
After the data was secured, the tester with the aid of an assistant 
chec!.ced and tabulated each item very oaroftllly on the basis of subject" 
grade, sex" and intelligence level. 
~-~----------------------------~ 
THE FINDINGS 
Attitudes Toward Teachers 
The section of the questionnaire that deals with "attitudes toward 
the teacher" consists of twenty-four items. These were divided into 
three groups to distinguish between "qualities resident in the teacher." 
"Qualities related to teaching procedure." and "qualities related to 
teacher-pupil relationship." 
The first group consists of seven items relating to personal quali-
ties resident in the teacher. They are: 
My teacher 
is always neat 
has a pleasing voice 
works hard 
is strict but just 
can take a joke 
is usually pleasant 
is kind and patient 
The second group consists of eight items relating to the teaching 
procedure. They are: 
My teacher 
knows how to teach 
explains clearly 
gives help when needed 
gives extra help 
does not give too much work 
gives a reasonable amount of work 
gives plenty of time to prepare 
is a fair marker 
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The third group related to teacher-pupil relationship. It was sub-
dirlded into two categories. five items in one and four in the other. to 
differentiate between desirable and undesirable teacher-pupil relationships. 
These items a.re: 
Desirable 
My teacher 
punishes when necessary 
has good discipline 
likes the pupils 
encourages us 
is fair and square to everyone 
Undesirable 
My teacher 
punishes when it isn't 
necessary 
has "pets" 
likes me the best 
discourages us 
In order to ascertain the percentage of items checked. the number of 
pupils was multiplied by the number of items to find the total possible 
number of items. This product was divided by the items checked to find 
the percentage of items checked. It is assumed that the recognition of 
personal qualities related to the teacher increases with the number of 
items checked. The pupil to whom the teacher "is always neat." "has a 
pleasing voice •" etc. • would check all the i terns • and the total of all 
the items chocked would reflect the attitude this pupil has toward his 
teacher. 
After the percentages were found• the next problem was to find 
whether or not there is a significant difference between the attitudes 
expressed by boys and the attitudes expressed by girls; whether children 
of one grade differ greatly from children of another, and whether children 
of high intelligence differ from children of low intelligence. 
Very often. on the fact of it• the difference between the obtained 
percentages was large enough to warrant significance. but such a random 
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conclusion could not be justified; consequently it was necessary to apply 
some method whereby the reliability of the differences between these per-
oantages could be established. This was done by means of a critical ratio 
(the difference between the percentages divided by the standard error of 
the differences). This method is explained fully in Garrett (14) p.226. 
The formula for the calculation is 
+ . } c. 12- D 
When the critical ratio is 2.00, it means that 98 chances in 100 
the obtained difference is significant. If it is 3.00, the chances are 
99.9 chances in 100 that the obtained difference is significant. If it 
is more than 3.00, this indicates co:r.1plete reliability. For a convenient 
table giving the chances of significant differences, see Garrett (14), 
p. 213. 
Table III 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to Attitudes toward Teachers 
Qualities ·-Qualities Related ----·~ 
Qualities Related to to Teacher-Pupil 
Number Resident in Teaching Relati onshiE 
Grade of Pupils the Teacher Procedure Favorable Unfavorable Total 
5 Boys 159 .89 .84 .83 .16 .99 
Girls 145 .92 .92 .90 .10 1.00 
6 Boys 152 .78 .72 .76 .19 .95 
Girls 122 .86 .so .79 • 20 .99 . 
7 Boys 114 .92 .89 .85 .08 .93 
Girls 127 .97 .93 .86 .10 .96 
8 Boys 105 .89 .88 .88 .10 .98 
Girls 95 .97 .91 .95 .09 1.04 
Note: -- The reader will observe tPAt the percentage of favorable and unfavorable items do not always 
total 100%. This is due to the fact that some children did not mark all the items while a 
few marked both favorable and unfavorable items. 
~ 
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Table III shows that the items relative to personal qualities 
resident in the tee.cher received the greatest percentage of checks fron 
both boys and girls at all grade levels. A larger number of favorable 
items in teaching procedure and in teacher-pupil relationdlip were checked 
by girls than by boys. It may seem that boys in the seventh grade acknowl-
edge more good qualities in their teachers than boys in the otre r three 
grades. Where the difference appears to be greatest, between boys of' the 
sixth and boys of the seventh grades, the true difference as shown by the 
critical ration is only 1.5 which is not highly significant. 
Qualities relating to teaching procedure and also to teacher-pupil 
relationship do not rate as high at any grade level as qualities found 
in the teacher. In general, however, the percentages are fairly high and 
seem to reveal that there is a very satisf'ac.tory attitude toward teachers. 
Attitudes Toward Subjects 
The section of the questionnaire on 11attitudes toward subjects" am 
"Attitudes toward textbooks" was handled a little differently. .An analy-
sis was made for each subject on the basis of "utility and interest"; 
"ease and difficulty"; and "textbook appeal." 
The items under utility are: 
This sUbject is useful because 
it will help me to get along with other people 
it will help me to make a living 
it will help me to became a good citizen 
it will help me to enjoy life 
it will help me in other school work 
I could not get along without it 
it will help me in my work outside of school 
r~------------------------------------------------. 
The items under interest are: 
This subject is interesting because 
it is exciting 
it tells about people 
it tells about places 
it tells about events 
it teaches one to do many things 
it tells about life (animal and human) 
it tells how people live and act 
Items JB rtaining to easiness in learning a subject are: 
This sUbject is easy because 
I understand the explanation 
I can get it without much effort 
I oan keep up with the class 
I usually make good grades in it 
Items pertaining to difficulty in learning a subject are: 
This subject is hard because 
I hate it 
the explanation isn't clear 
there are too many dry facts to be remembered 
we have to write too much 
the lessons are too long 
we have too much home work 
Items pertaining to the textbook are: 
The book we use for this subject 
is easy to read 
has many beautiful pictures 
has nice maps 
suggests many interesting things to do 
has fine questions and study helps 
is not too big 
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Number 
Grade of Pupils 
5 Boys 159 
Girls 145 
Average 
6 Boys 152 
Girls 122 
Average 
7 Boys 114 
Girls 127 
Average 
8 Boys 105 
Girls 95 
Average 
Table IV 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Utility and Interest of Reading 
Reading 
Utility Interest 
Total Possible Percentage Total Possible 
Number of Items Checked Number of Items 
1113 .68 1113 
1015 .67 1015 
.68 
1064 .67 1064 
854 .69 854 
.68 
798 .67 798 
889 .70 889 
.69 
735 .58 735 
665 .73 665 
.66 
Percentage 
Checked 
.60 
.67 
.64 
.65 
.69 
.67 
.62 
.68 
.65 
.70 
.74 
.72 
I 
r-~----------------------------~ 
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Table IV indicates t:b.at a fairly large percentage of boys and girls 
at the fifth, sixth, and seventh grade levels, and girls at the eighth 
grade level consider Reading both useful and interesting. 
Boys at the eighth grade level regard Reading considerably less use-
ful than girls, a significant difference being shown by a critical ratio 
of 2.1. However, boys at this level do find Reading interesting. 
There is an apparent difference between children at the sixth grade 
level and children at the eighth grade level, but a critical ratio of 
1.2 shows that it is not significant. 
On the whole, children of all grades seem to feel that Reading is 
useful and that it is also interesting. 
~--------------------------------~ 
Grade 
5 
6 
7 
8 
Number 
Table V 
The Percentage of Items Checked by Children of Average Intellige:ro e 
Relative to the Utility and Interest of Reading 
Reading 
Easy Difficult 
Total Possible Percentage Total Possible 
of Pupils Number of Items Checked Number of Items 
Boys 159 636 .69 954 
Girls 145 580 .75 870 
Average .72 
Boys 152 608 .69 912 
Girls 122 488 .77 732 
Average .73 
Boys 114 456 .65 684 
Girls 127 508 .73 762 
Average .73 
Boys 105 420 .72 630 
Girls 95 380 .75 570 
Average .74 
Percentage 
Checked 
.o8 
.07 
.os 
.06 
.07 
.07 
.05 
.04 
.07 
.01 
.03 
.02 
:t 
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Table V indicates that Reading is easier for girls than for boys. 
This seems to be the cuse at all grade levels, but the differences 
really are not statistically significant. vVhere it would seem to be 
greatest, at the sixth and seventh grade levels, the true difference be-
tween boys and girls at the sixth grade level as shown by a critical ratio 
is only 1.3; and at the eighth grade level, 1.1. 
At the fif't;h ard sixth grade levels, mora items were checked 
difficult by boys and girls than at the seventh a~d eighth grade levels. 
Here, too, the differences are too small to be important. 
~ ~------------------------------------------------~ 
Table VI 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Utility and Interest in English 
English 
Utility Interest 
Number Total Possible Percentage Total Possible 
Grade of Pupils Number of Items Checked Number of Items 
5 Boys 159 1113 .64 1113 
Girls 154 1015 .66 1015 
Average .65 
6 Boys 152 1064 .58 1064 
Girls 122 854 .68 854 
Average .63 
7 Boys 114- 798 .64 798 
Girls 127 889 .73 889 
Average .69 
8 Boys 105 735 .61 735 
Girls 95 665 .70 665 
ll.verage .66 
Peroenta~ 
Checked 
.22 
.20 
.21 
.14 
.16 
.15 
.oa 
.13 
.11 
.10 
.09 
.10 
tr:-
0) 
The figures in Table VI reveal that an average of only 65% of the 
items under "utility" were cheokad by the boys and girls used in this 
study. Girls checked more items than boys, but the difference in tm ir 
attitudes is not significant. The difference between boys and girls in 
Grade 6 as shown by Critioal Ratio is 1.6; between boys and girls in 
G1·ade 7 is 1.3; and the difference between boys and girls in Grade 8 is 
1.3. None or these are highly significant. 
An average of only 14% of the i terns under "interest" were checked. 
Here, too, the difference between boys and girls is only slight. The 
difference between children at the fifth grade level and children at the 
eighth grade level is 3.00. This is very signifio~~t and shows that 
interest in English declines from the fifth to the eighth grades. 
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Tabla VII 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Ease or Difficulty of English 
English 
Easy _ Difficult 
!-lumber Total Possible Percent age Total Possible 
Grade of Pupils Number of Items Checked Number of I tams 
5 Boys 159 636 .55 954 
Girls 145 580 .69 870 
Average .62 
6 Boys 152 608 .36 912 
Girls 122 488 .63 732 
Average .so 
7 Boys 114 456 .35 684 
Girls 127 508 .58 762 
Average .47 
8 J3oys 105 420 .30 630 
Girls 95 380 .51 570 
Average .41 
Percentage 
Checked 
.23 
.14 
.19 
.32 
.22 
.28 
.30 
.17 
.24 
.27 
.19 
.23 
~ 
()) 
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Table VII shows that English is easiest at the fifth grade level and 
that it becomes increasingly more difficult through the sixth, seventh, 
a...nd eighth grades. The difference from Grade 5 to Grade 8 as shown by 
Critical Ratio is 3.5. We see, too, that English is easier for girls 
than for boys. The difference between boys and girls at the sixth grade 
level is 4.5; at the seventh grade level, 2.6; and at the eighth grade 
level, 3.5. 
Since an average of 24% of the difficult items were checked, we see 
that many children find English difficult. Most of these are boys. 
More "difficult" items were checked by pupils at the sixth grade 
level than at any other. 
Grade 
5 
6 
7 
8 
Table VIII 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Utility and Interest of Arithmetic 
Arithmetic 
Utility Interest 
Number Total Possible Percentage Total Possible 
of Pupils Number of Items Checked Nu."!lber of Itens 
Boys 159 1113 .66 1113 
Girls 145 1015 .61 1015 
Average .64 
Boys 152 1064 .60 1064 
Girls 122 854 .58 854 
Average .59 
Boys 114 798 .63 798 
Girls 127 889 .60 889 
Average .62 
Boys 105 735 .57 735 
Girls 95 665 .57 665 
Average .57 
Percentage 
Checked 
.18 
.13 
.16 
.13 
.13 
.13 
.11 
.13 
.12 
.12 
.10 
.11 
·~ 
' 
U1 
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Table VIII indicates that an average of 61% of the items unier 
"utility" were checked showing that the boys and girls recognize the 
usefulness of Arith!ttetic. Boys are slightly higmr on this score than 
girls. Boys and girls at the eighth grade level seem to think Arithmetic 
less useful than boys and girls at the fifth grade level. but tha true 
difference is only 1.00. 
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"Interest" in Arithmetic is conspicuously lower. .An average of only 
13% of the items under "interest" were checked. The difference between 
boys and girls is not significant. There is a steady decrease in interest 
from the fifth to the eighth grades, but in this case as in the case of 
utility. the difference is only 1.00. 
Table IX 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Ease or Difficulty of Arithmetic 
Ari tlunetio 
Easy Difficult 
Number Total Possible Percentage Total Possible 
Grade of Pupils Nu.rnber of Items Checked Number of Items 
5 Boys 159 636 .61 954 
Girls 145 580 .65 870 
Average .63 
6 Boys 152 608 .62 912 
Girls 122 488 .59 732 
Average .61 
7 Boys 114 456 .so 684 
Girls 127 508 .61 762 
Average .61 
8 Boys 105 420 .52 630 
Girls 95 380 .49 570 
Average .51 
·~ 
... ""'Il 
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Percentage 
Checked 
.22 
.27 
.25 
.21 
.18 
.20 
.13 
.15 
.14 
.12 
.12 
.12 
C11 
N 
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Tabla IX shows that 59% of the items indicating that Arithmetic is 
easy were oheoked by the boys and girls of grades five. six. seven and 
eight• Children at the fifth grade level find Arithmetic easier than 
children at the eighth grade level. the difference being 2.00. The dif-
ference between boys and girls at the various grade levels is not signifi-
cant• 
While the children of grade five checked a larger percentage of easy 
items than any other grade, they also cheeked a greater percentage of 
difficult items than any other grade. The difference in difficulty from 
grade five to grade eight is 3.2. 
~~~"""""" ·~ 
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Table X 
The Percentage of Items Checked by Children of Average Intelligence 
Relative to the Utility and Interest of the Social Studies 
Social Stuiies 
Utility Interest 
Number Total Possible Percentage Total Possible Percentage 
Grade of Pupils Number of Items CheokBd Number of Items Checked 
5 Boys 159 1113 .53 1113 .71 
Girls 145 1015 .46 1015 .72 
Average .50 .72 
6 Boys 152 1064 .45 1065 .71 
Girls 122 854 .45 854 .73 
Average .45 .72 
7 Boys 114 798 .41 798 .70 
Girls 127 889 .36 889 .65 
Average .38 .68 
8 Boys 105 735 .34 735 .50 
Girls 95 665 .30 665 .50 
Average .32 .50 
~ 
rr 
This table reveals that an average of less than fifty per cent of 
the items under "utility" were checked by the pupils used in this stu:ly. 
Tbis indicates that boys and girls of the fifth~ sixth. seventh. and 
eighth grades do not feel that the Social Stl'd ies are very useful. Boys 
are a little more favorable on this point than girls. Children at the 
two low·er grade levels think Social Studies more useful than children at 
the two upper grade levels. This is evident from the steady decrease in 
the percentages from grade five to grade eight which difference is i!ldi-
oated by a Critical Ratio of 3.00. 
Interest in the Social Studies is markedly higher. But here. too~ 
the percentages decrease from the fifth to the eighth grade. I..'l the case 
of "interest," the difference is 3.6. At the eighth grade level. neither 
utility nor interest rate very high. 
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Number 
Grade of Pupils 
5 Boys 159 
Girls 145 
Av£.:~rage 
6 Boys 152 
Girls 122 
Average 
7 Boys 114 
Girls 127 
Avt:}rage 
e. Boys 105 
Girls 95 
Average 
--~ 
Table .XI 
The Percentage of Items Checked by Children of Average Intelligeme 
Relative to the Ease or Difficulty of the Social Stui ies 
Social Studies 
Easy Difficult 
Total Possible Percentage Total Possible 
Number of Items Checked 1-rumber of Items 
636 .65 954 
580 .60 870 
.63 
608 .62 912 
488 .57 732 
.60 
456 .64 684 
508 .44 762 
.54 
420 .53 630 
380 .48 570 
.51 
----
___ ......... ,., 
.. ,, ~ 
Percentage 
Checked 
.21 
.23 
.22 
.23 
.30 
.27 
.12 
.21 
.17 
.09 
.13 
.11 
01 
(J) 
r-
In Table XI we see that an averu.gt~ of less than 60% of t:he ito~ 
indicating thb.t the Social Studies are easy were checked. Boys find 
them easier than girls though the difference is significant on.ly at the 
5 j_xth grE\de level where it amotmts to 3.6. There j s a steady decrease 
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in the eusir.ess of tho Social Studios from the fifth to the eighth grades. 
This difference is 2.00. 
Girls seem to find the Social Studies more difficult than boys. This 
is the case at all grade levels, but the difference is too small to be of 
any significance. 
~ 
Grade 
5 
6 
7 
8 
Table XII 
The Percentage of Items Checked by Children of Average Intelligence 
to Indic&te a Favorable or Unfavorable Attitude 
toward Their Textbooks 
------
--
---TO'tal -- - ---
Possible Percentage 
Number Number Checked 
of Pupils of Items Readi:ng English Arit:b.Inetio Soc ialStud ie s 
-
Boys 159 954 .55 .25 .29 .69 
Girls 145 870 .59 .36 .26 .64 
Average .57 .31 .28 .67 
Boys 152 912 .57 .29 .28 .64 
Girls 122 732 .61 .34 .29 .66 
Average .59 .32 .29 .65 
Boys 114 684 .54 .30 .34 .65 
Girls 127 762 .58 .35 .35 .62 
Average .57 .33 .35 .64 
Boys 105 630 .59 .27 .29 .51 
Girls 95 570 .61 .37 .32 .47 
Average .60 .32 .:31 .49 
---- - --
~-~· " L j J. !Ill 
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Table XII shows that the Social Studies textbooks are liked best 
by the children of the fifth, sixth, and seventh grades. Readers take 
second place. At the eighth grade, however, Readers take first place 
and Social Studies, second. 
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A comparatively small percentage of items were checked in favor of 
the English and lu-ithmetic texts. English texts take third place at the 
fifth, sixth, and eighth grade levels vdth Arithmetic: texts, fourth. At 
the seventh grade level, Arithmetic texts are third and English texts 
fourth. 
The difference between boys and girls in respect to textbooks is 
very slight. The only significant difference shown on this table exists 
betvreen children of the fifth grade &.nd children of the eighth grade re-
garding the Social Studies texts. In this case, the difference is 3.00. 
Difference .Among Groupings .According to Intelligence 
Since one of the objectives of this study is to find out whetrer 
children of high intelligence differ greatly in their attitudes frorn 
children of lcru intelligence, the remaining section of this chapter will 
deal exclusively with the attitudes of these two groups toward tr£ir 
teach<r s, their subjects, and their textbooks. 
Grade Intelligence 
5 Above Av. 
Below Av. 
6 Above Av. 
Below Av. 
7 Above Av. 
BelQV Av. 
8 Above Av. 
Below Av. 
Table XIII 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to Their 
Attitudes toward Their Teachers 
qu-alit1es- -··· -- Qua-llties· ---- Qualities-Rela-ted 
Resident Related to Teacher-Pupil 
Number in tbl to Teaching Relationship 
.o.f Pupils Teacher . . Procedure Desirable Undesirable 
88 .92 .86 .89 .13 
53 .93 .97 .87 .16 
97 .81 .71 .75 .22 
43 .75 .72 .74 .23 
87 .95 .92 .es .o8 
37 .91 .as .90 .09 
75 .94 .90 .91 .06 
29 .91 .92 .94 .09 
0) 
0 
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Table XIII reveals that, in general, there is very little difference 
in the attitude toward the teacher expressed by children of high intelli-
gence and children of low intelligence. An exception occurs, however, in 
the case of children at the fifth grade level where the difference between 
tho two intelligence groups as shown by Critical Ratio is 2.7. 
There is also little difference between grades 5, 7, and 8, but 
grade 6 is outstanding for recognizing considerably less good qualities 
in teachers than the other grades. This is true of sixth grade child ran 
of high intelligence as well as sixth grnde children of low intelligence. 
In regard to qualities resident in the teacher, sixth grade children 
of high intelligence diff'er from fif'th, seventh, and eighth grade children 
of high intelligence to the extent of 2.2; 3.5; and 2.6. The same thing 
holds true for children of low intelligence at the fif'th, seventh, ani 
eighth grade levels. Here the differences are 2.2; 2.2; and 1.7. At the 
eighth grade level where the difference is 1.7, it is not very significant. 
Attitudes toward teaching procedure follow along the same line. The 
difference between sixth grade children of high intelligence and fifth, 
seventh, and eighth grade children of high intelligence is 2.5; 2.1; and 
3.1. Sixth grade children of low intelligence and fifth, seventh, and 
eighth grade children of low intelligence differ on this point to the 
extent or 4.1; 1.6; and 2.5. 
Undesirable teacher-pupil relationships, too, seem to exist most at 
the sixth grade level. Between sixth grade children of high intelligence 
and fifth, seventh, and eighth grade children of high intelligence the 
differences are 1.8; 2.8; and 4.0c. Bet¥reen sixth grade children of low 
intelligence and those of the fifth, seventh, and eighth grades, the 
di£ferenoes are .87; 1.7, and 1.7 none of which are significant. 
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Grade Intelligence 
5 Above Av. 
Below Av. 
6 Above Avo 
Below .Av. 
7 Above Av. 
Below Avo 
8 Above Av. 
Below Av. 
Table XIV 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to the 
Utility and Interest of Reading 
Utility Interest 
Tot~l Possible Total Possible 
Number of Percentage }lumber of Percentage 
Uumber Items Checked Items Checked 
of Pupils 
88 626 .72 626 .72 
53 371 .69 371 .57 
97 679 .70 679 .70 
43 301 .57 301 .52 
87 609 .68 609 .79 
37 259 .65 259 .52 
'75 525 .65 525 .76 
29 203 .68 203 .75 
·-.. 
()) 
(>I 
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Table XIV indicates that children of high intelligence and children 
of low intelligence at the fifth, sixth, seventh, and eighth grade levels 
differ very little in their attitudes toward the utility of Reading. 
There seems to be a great difference between these two groups at the 
sixth grade level, but since it amounts to only 1.8, it is of no signifi-
cence. 
iv.hile there seems also to be considerable difference between child-
ren of high intelligence and children of l~r intelligence regarding 
"interest" in Reading, here, too, the difference is too slight to be of 
any importance. 
~' >':W 
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Table XV 
The Percentage of Items Cheoked by Children of High Intelligeno e 
and Children of Low Intelligence Relative to the 
Ease or Difficulty of Reading 
Easy Difficult 
Total Total 
Possible Possible 
Nwnber Nwnber Percentage Nwnber 
Grade Intelligence of Pupils of Items Checked of IteiiV3 
5 Above Av. 88 352 .84 528 
Below Av. 52 212 .61 318 
6 Above Av. 97 388 .84 582 
Below Av. 43 172 .56 258 
7 Above Av. 87 348 '.76 522 
Below Av. 37 158 .so 222 
8 Above Av. 75 300 .eo 450 
Below Av. 29 116 .62 174 
Percentage 
Checked 
.05 
.13 
.02 
.13 
.03 
.08 
.o1 
.03 
m 
01 
66 
Table XV reveals a difference of 2.8 betvreen children of high intelli-
genoa and children of low intelligence at the fifth grade level relative 
to the ease they find in studying Reading. .At the sixth grade laval. the 
difference is 3.1. There is no difference between these two groups at 
th• seventh grade levels. 
Very few items were checked to show that these groups find Reading 
difficult. Most of these were checked by children of below average in-
telligence. but the difference is so small that it is of no consequeme. 
Grade 
5 
6 
7 
8 
_, _____ 
Table XV:I 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to the 
Utility and Interest in EngliSh 
Utility Interest 
Total Total 
Possible Possible 
Number Number Percentage Number 
Intelligence of Pupils of Items Checked of Items 
Above Av. 88 626 .66 626 
Belew Av. 52 371 .70 371 
Above Av. 97 679 .67 679 
Be1CJN Av. 43 301 .54 301 
Above Av. 87 609 .63 609 
BelO\'f Av. 37 259 .71 259 
Above Av. 75 525 .66 525 
Be1at.v Av. 29 200 .7~ 203 
.,,~ww Q; 
"":""'!~!~ 
----,, 
Percentage 
Checked 
.19 
.19 
.11 
.18 
.06 
.18 
.07 
.21 
0) 
~ 
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f; Table XVI indicates no significant difference in the attitudes of 
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ohildren of high intelligence and children of low intelligence regarding 
the utility of English. Neither is there any great difference between 
grade leva ls • 
The percentage of items checked for interest in English shows that 
here, too. the two intelligence groups reacted about the same way. It 
would seem that the eighth grade children of high intelligence consider 
English much more interesting than fifth grade children of high intelli-
genoa, but the difference between these two groups is 1.2 and of no 
great significance. 
""""'...,.,&Jt) 4 
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' Table XVII 
The Percentage of Items Checked by Children of High Intelligence 
a."ld Children of Low Intelligence Relative to the 
Ease or Difficulty of EngliSh 
Easy Difficult 
Total Total 
Possible Possibla 
Number Number Percentage number Percentage 
Grade Intelli~ence of Pu;2ils of Items Checked of Items Checked 
5 Above Av. 88 352 .66 528 .18 
BelOI'r Av. 52 212 .59 . 318 .21 
6 Above Av. 97 388 .49 582 .25 
Below Av. 43 172 .40 258 .32 
7 Above Av. 87 348 .52 522 .23 
Bele1n Av. 37 148 .47 222 .18 
8 Above Av. 75 300 .47 450 .24 
Below Av. 29 116 .36 174 .21 
- -
0) 
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Table XVII shows no significant differem es between high intelli-
gence groups and low intelligence groups in regard to their attitudes 
concerning the easiness of English. It would seem that there might be 
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a difference at the eighth grade level, but it is only 1.00 which is not 
at all L~portant. Thera is, however, a difference of 2.3 between fifth 
grade children of high intelligence and eighth grade children of high 
intelligence. 
The percentage of items checked to indicate that English is difficult; 
is quite large, but there are no great differences between intelligm~e 
groups nor grade levels. 
....... 
' Table XVIII 
The Percentage of Items Checked by Children of High Intelligance ' 
and Children of Low Intelligence Relative to the 
utility and Interest of Arithmetic 
--Utilit_z Interest 
Total Total 
Possible Poss~ble 
Number Nu.,."'lber Percentage Nwnber Percentage 
Grade Intelligence of Pupils of Items Checked of Items Checked 
5 Above Av. 88 626 .62 626 .13 
Below Av. 53 371 .65 371 .19 
< 
6 Above Av. 91 679 .59 679 .11 
B3low Ave 43 301 .54 301 .14 
1 Above Av. 87 609 .61 609 .11 
Below Av. 37 259 .59 259 .19 
8 Above Av. 75 525 .55 525 .11 Below Av. 29 203 .64 203 .20 
~ 
..... 
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Table XVIII gives no indication of any great differences in the 
attitudes of children of high intelligence and children of low intelli-
P.:ence regarding the utility of Arithmetic. Neitr.er group obacked a very 
0 
large percentage of items on this point. 
The figures under "interest" show that neither group considers 
Arithmetic especially interesting. There is no significant difference 
between ~ttelligence groups nor grade levels. 
72 
"""'""''""'"' % LiliA 
-4 
-
' Table XIX 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to the 
Ease or Difficulty of Arith-:netic 
Easy Difficult 
Total Total 
Possible Possible 
Number Number Percentage Nu."'ll.ber of Percentage 
Grade Intelligenoe of Pupils of~1 Items Checked Items Checked 
5 Above Av. 88 352 .60 528 .22 
Bel0111 Av. 52 121 .61 318 .28 
Above l'>.v. 97 388 .70 582 .16 
6 Below Av. 43 172 .89 256 .:n 
7 Above Av. 87 348 .69 522 .10 
:Selov1 Av. 37 158 .51 222 .20 
8 Above Av. 75 300 .62 540 .os 
Below Av. 29 116 .55 174 .37 
-'1 
~ 
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Tabla X!X reveals no significant difference between the two intelli-
gence groups relative to the ease th~ find in studying Arithmetic. Thera 
is an exception at the sixth grade level, however. Here, children of 
low intelligence evidently find Arithmetic much harder than children of 
high intelligence. The difference between these two groups is 2.3. 
A comparatively small percentage of items were checked regarding the 
difficulty of arithmetic. It would seem that fifth grade children of 
high intelligence consjder l~i~~tic much more difficult than eighth 
grade children of high intelligence but the difference is only 1.4. 
Grade 
5 
6 
7 
8 
Tabla XX 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to the Utility 
and Interest of the Social Studies 
Utili tv 
Total Total 
Possible Possible 
Number Number Percentage lbmber 
Intelligon~e of Pupils of Items Checked of !tens 
Above Av. 88 626 .56 626 
Balo"" Av. 52 371 .51 371 
Above Av. 97 679 .45 679 
Below Av. 43 301 .31 301 
Above Av. 87 609 .37 609 
Bele71T Av. 37 259 .44 259 
Above Av. 75 525 .36 525 
Balan Av. 29 203 .43 203 
Interest 
Percentage 
Checked 
.74 
.72 
.72 
.68 
.62 
.66 
.46 
.63 
-.1 
en 
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Table XX shovrs li·ttle difference betvteen children of high intelli-
ll'ence and children of lo-1'1 intelligence in their attitu1 es toward the 
"' 
Social Studies. There is, however, a steady decrease in the attitude 
toward usefulness from the fifth to the eighth grades. The difference 
between children of high intelligence at the fifth grade level and 
ohildran of high intelligence at the eighth grade level is 2.8. The same 
thing holds true in regard to "interest." Here, too, the only significant 
difference exists between fifth grade children of high intelligence ani 
eighth grade children of high intelligence. This difference is 3.1. 
_,_ ' •>ik MU u ZM!i& 1(1111111 
·rabla XXI 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligence Relative to the 
Ease or Difficulty of the Sooial Studies 
Easy Difficult 
Total Total 
Possible Possible 
Nu.'llber Number Percerrtage Number Percentage 
Grade Intelligence of Pupils of Items Checked of Items Checked 
-
5 Above Av. 88 708 .72 1056 .16 
Below Av. 52 424 .58 636 
.26 
6 Above Av. 97 776 .60 1164 .23 
Below· Av. 43 344 .49 516 .31 
7 Above Av. 87 696 .61 1044 .14 
Below Av. 37 296 .53 444 .16 
8 Above Av. 75 600 .57 900 .10 
Belov1 Av. 29 232 .sa 348 .11 
-.:1 
-.:1 
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Table XXI shows no great difference in the percentage of items 
ohecked by children of high intelligence and children of l~r intelligence; 
neither is there much difference from grade to gr~de. It would seem that 
there ~ight be a significant difference between the two groups at the 
fifth and sixth grade levels 1 but it is really too small to be ~nportant. 
Fifth grade children of high intelligence appet.u· to find the Social 
Studies much easier than ejghth grade children of high intelligence but 
the difference is only 1.8. 
Table XXII 
The Percentage of Items Checked by Children of High Intelligence 
and Children of Low Intelligenoe to Indicate a 
Favorable or Unfavorable Attitude 
toward Their Textbooks 
Total 
Possible Percentage 
Number Number CheekBd 
Grade Intelligence of Pupils of Items Reading English Arithrretie 
5 Above Av. 88 528 .62 .37 .27 
Below Av. 53 318 .53 .34 .32 
6 .Above Av. 97 582 .62 .31 .27 
Balow Av. 43 258 .48 .27 .25 
7 Abova Av. 87 522 .55 .10 .33 
Belov1 Av. 37 222 .46 .21 .32 
8 .Above Av. 75 450 .37 .37 .34 
BelO'"' Av. 29 174 .35 .35 .35 
Sooial Studies 
.71 
.67 
.64 
.57 
.41 
.62 
.52 
.56 
....:J 
<D 
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Tabla XXII shows that no great difference in a.ttituias towrd tre ir 
texts is evident between children of high intelligence and children of 
loW intelligence. Children above average intelligence at the seventh and 
eighth grade levels differ, ho>~ver, to the extent of 3.8 in their atti-
tude toward their English text. There is some difference of opinion 
regarding the Soo ia.l Studies texts between children in tre fifth grade 
and children in the eighth grade. Children of high intelligence a.t these 
two grade levels differ as muoh as 2.3 on this score. The differenoe 
between children of low intelligence at these two levels regarding the 
Social Studies texts is 1.2. 
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CEAPI'ER V 
THE SUBJECTIVE REl\.CTIONS OF PUPILS CONCEIU~ING SUBJECTS 
LIKED BEST A}TD SUBJECTS LIKED LE.\ST 
One of the most interesting and probably the most important and 
vital seotion of the questionnaire used for this study is the one whioh 
asks the ohild to name the subjeot he likes best and the subject he 
likes least and then to give a candid explanation for his ohoice. 
Some pupils wrote that there was no subjeot they liked least# though 
all of them named a subjeot liked best. 
w ffl,i.# 7-¥ iii!iiW,V»,""Vf'-.¢0. "ltifilliiiRI!~i"~:fi *'iii"i"'-·"''VOP""t,-..;.,~'-''r""~""' 
TABLE XXIII 
The Percentage of Boys and Girls Relative to tho Sub,jects They 
Like the Best and the Subjects They Like Least 
Reading ~·~~~- Engli-Sh~--~- Arithnletfo ---~-Social Studies 
Number Liked Liked Liked Liked 
Grade of P..tpils Best Least Best Least Best Least Best Least 
5 Boys 159 .31 .09 .04 .30 .28 •27 .34 .17 
Girls 145 .38 .03 .10 .15 .24 .19 .26 .32 
6 Boys 152 .20 .01 .03 .43 .37 .12 .49 .25 
Girls 122 .40 .03 .10 .22 .29 .15 .30 .39 
7 Boys 114 .22 .04 .05 .49 .32 .11 .49 .17 
Girls 127 .32 .o1 .13 .16 .31 .23 .27 .39 
8 Boys 105 .39 .04 .04 .53 .31 .13 .35 .16 
Girls 95 .28 .15 .15 .21 .28 .26 .14 .40 
(X) 
m 
Tabla XXIII reveals that Ree.ding is liked best by an average of 
32% of the children. Social Studies are liked best by an average of 
32% also, while Arithmetic takes a very close sooond place with an 
average of 31% of the children liking it best. Only a meager 8% said 
that they liked English the best. 
8.7 
Reading is liked best by more girls than boys, but at the fifth, 
seventh and eighth grade levels the difference is too small to be signifi-
cant. At the sixth grade level, however, the difference between boys 
and girls is 4.oo. The percentage of boys and girls at the four grade 
levels who said they liked Reading least is very small. 
Obviously English is not a popular subject, especially with boys. 
The difference between the percentage of boys and the percentage of girls 
who like English least at the fifth grade level is 3.00; at the sixth 
grade level, 1.3; and at the seventh grade level, 5.5; and at the eighth 
grade level, 5.3. 
Arithmetic is liked best by more boys than girls, though the dif-
ference is not significant. At the fifth and sixth grade levels, the 
difference between boys and girls who like .Arithmetic least is only 
slight, but at the seventh a.nd eighth grade levels, it is 2.1 and 2.6. 
The Social Studies fair particularly well with the sixth, sevenl;h, 
and eighth g1·ades. Not much difference exists between boys and girls in 
the fifth grade who like the Social Studies best. There is a difference 
of 3.1 in the sixth grade; 3.6 i.."l. the seventh grade; and of 1.8 in the 
eighth grade. 
Although the Social Studies are liked best by quite a large per-
centage, they are liked least by more than might be expected. 
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'/fuen we exa."Yline carefully the variety of reasons boys and girls give 
for preferring one subject to any other, we find that, in rn.cs t oases, 
this choicE;- is based on either interest 1 utility, enjoyment, textbook 
t:.ppeal, or good teaching technique. On the other hand, when a subject 
is disliked, :St is because, in the child's opir..ion at least, one or 
more of these factors is lacking. 
The follovdng tabulfltion is intended to present a general p:i.ctllre 
o:f the re&.sons children give for making choice of a certain subject which 
they like the best and of one they like lea:;;t. The reEsons are grouped 
under several headir..gs which seem to be the under:.':.;ring motives for their 
flxpression. No attempt vras made to give each child's opiniou sir1oe there 
is much repetition and overlapping. The writer went tr:rough the chil-
dren's reasons very carefully and triod to list those that are representa-
tive. Of course~ here and there, we found one that is unique. 
The child's reason is reproduced just as it was V.Titten on the 
questionnaire. No attempt was made to change the wording, though in 
some cases, the punct,Jt:ttion had to be altered. 
The follmving are some of the reasons that children have for liking 
Readir..g best: 
I like Reading best beoauoe 
I cen get it better than any other subject 
I can read well 
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it i:> easy to read and study 
I learned to read when I was three years old 
because I understand m~ t of the words 
I can rea.d without :rr.aking a miste.ke 
we do not have too much work 
I think I read we 11 
The questions are not hard 
there are not too n-..a.n~r hard words e.n.d I can remember y,•hat I read 
it is not r_ard for me 
I can learn it quickly 
I understand it and can t:mswer the teacher when she asks me questions 
it is easy for me and there j s no homework 
I understand it more easily than any other subject 
The vocabulary is not too difficult 
UTILITY 
I like Reading best because: 
it is used in everyday life 
it is a fine subject and I do not fael that I could get along 
without it 
it helps you in your English 
if you couldn't read, you would have a terrible time 
it will help me when I drive to read vmrning signs on the highwa:rs 
I can learn to be s. good ciHzen 
it teaches me to be loyal to my friends and my country 
if I woulC.n 't knov~- how to re&d• ! could never get along 
it tea.chee me the meaning of bj.g words 
you need it in every-day life and in any trade 
it helps me with my vooabuls.ry 
it helps me to learn the ways of other people and to correct same 
of my wrong ways of acting 
if a person cannot read 6 he can hardly get work 
it gives me ideas about wrj_ting stories 
if you can read well1 you cnn get a job quicker 
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it is inter~sting1 instructive, and useful; therefore it is essential 
it vdll help me to talk without slang 
it gives me something to do and keeps me out of trouble 
it gives me something to do in my spare time 
I spend my spare time doing the things I read about 
it helps me to read newspapers and books 
it gives me good pastime at home 
it teaches me more than oan be ime_gined 
it improves your speech 
I can use the true stories as ex~ples 
ENJOYMENT 
I like Reading best because 
I enjoy it 
it is ver~r exciting 
you can enjoy yourself with Reading 
it helps me to enjoy life 
r- 91 
; it entertains me whether it is scorching hot or icy cold 
I i'ind it interesting and absorbing and get much enjoyment i'rom it 
because we get to read sto1·~r books i'rom our library 
it provides many happy hours 
it makes life pleasant 
it tells good stories ru.oh as Robinson Cru::we 
I love to read 
it gives me a good time 
it is a pleasure to read 
it is i'un to read 
I never get tired of' it 
I enjoy reading because it gives me much knowledge 
n:TTEP.EST 
I like Reading best because 
it tells me many interesting things to do 
I like to read about animals and humans 
it tells different stories 
it tells how people live and work 
I learn many things when I read 
I like to read about people and places 
I take more interest in it 
it is not so tiresome 
it suggests many interesting things to do 
it is interesting and tells about the adventures at people 
it is a new subject and not the same thing over and over· again 
I can learn many facts 
you learn about peopl61 places, and animals. It is like a histor~r 
and geography in itself 
it suggests things to do and to become 
you learn about many interesting characters 
it teaches me many new facts 
it tells you about people you would have never learned about and 
what they did 
it is educational as well as enjoyable 
it is very· thrilling and full of adventure 
it tells you about your favorite poets and writers 
when you read stories it seems as if you can see the characters 
it gives me the kn~tledge of how other people live in the world 
you always find out something 
you find many interesting thirlgs to do 
it keeps my attention 
TEXTBOOK APPEAL 
I like Reading best because 
vre have a book that is easy to read 
we have a nice book. It is not too big and not too little 
the book has fine pictures in it 
it hasn't as many big words as historJr and geography 
the stories are not too long 
the words in the reader are easy to understand 
the book is easy to read and has educational stories 
the pictures exple.in the stor_y clearlv 
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the book has good questions 
the stories are very humorous~ instructive, and descriptive 
there are lovely stories and poems in our reader 
tr.ere are good questions at the end of every lesson 
the book is the right size 
Following are the reasons which the children gave for liking English the 
best of all their subjects. 
UTILITY 
-·-
I like English the best because 
it helps you to speak right in groups 
it helps me in my other work 
it teaches you how to speak well 
it teaches me when to use right words 
it will help me to make a living 
it will help me in later life 
it teaches me how to explain things clearly 
vnthout English we could not get any place in the world 
I thL~k it will help me more than any other subject 
it helps me out in other subjects 
we would not be able to speak well if' we didn't know English 
we have to know it to be eduo a. ted 
I realize that it is necessary 
I think it is one of the most important things we will need vmen we 
lenve school 
we oould'nt get along without it 
94 
if I know h~r to speak well, I will more easily obtain a position 
SUCCESS 
I like English best because 
I understand it better than any other subject 
it is easy to work 
it is easy to understand 
I seem to get it easiest 
I get good grades in it 
I learn it easily 
I make my highest grades in it 
INTEREST 
r like English best because 
every d ay we learn something new 
I like to parse nouns, to diagram, and to write stories 
it is ver~· interesting 
it isn't dry 
I like to diagram sentences 
TEACHING TECHNIQUE 
I like English best because 
it is not too hard when the teacher explai~s 
I get the explanation very easily 
we do not have too much to remember 
the teacher always makes it exciting, at least she tries to 
the explanation is clear 
The following are the reasons which children gave for liking Aritr~etic 
best. 
UTILITY 
I like Arithmetic best because 
when I grow older, I'll have to know about Arithmetic and other 
mathematical subjects 
if I get a job in a store it will help me to figure and give people 
the right change 
it will help you in business matters 
it helps me in many things 
it gives you much information that you will need when you are older 
you couldn't get through life without it 
when I grow up, no one can cheat me 
it will help you to get a good job 
it will help me to be a carpenter 
you have to know Arithmetic wherever you go 
it will help me to make a living 
when I grow up and get into business, I will know how to figure out 
how to solve my business problems 
when you work in an office or store, you will need it 
you cannot get along in life without knowing your Arit~tio 
when you needa job, the mcs t important thing is Arithmetic 
I believe it will help me the best later on 
it is necessary in all things 
perhaps I'll work in a store and if I can't count probably I'll gyp 
myself or someone else 
it helps me in my outside work, suoh as plans 
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it is so important in life. Other studies are not so important. 
except English 
AritrJUetic is the main thing in the business I am going to take up 
it helps me in everyday work around the house for measuring 
I find that it can be applied to many problems outside of school 
it will help me in later life and requires mental training 
I think it will help me in high school 
it helps you in school and out of school 
I intend to use it to earn my college education and my living. 
INTEREST 
I like Arithmetic best because 
it makes you think 
it is hard and makes you work hard 
there are many new facts to learn about it all the time 
I think it is very interesting and helpful 
you can keep on w·orldng until you get it 
I understand everything that is going on and I listen the best 
I would rather work with this subject because I always. or most ~ 
the time, :know how the answer is found 
it isn't boring 
it always changes. You have something new every dey 
there is not much to memorize but a lot to figure 
it is interesting to know how muoh money will be received on an 
investment 
you don't have to memorize much. You can reason things out 
we are given problems that are very in.teresting and take a lot of 
thinking 
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SUCCESS 
I like Arit~~etic best because 
I can understand the explanation of most of the problems 
it is very easy 
I know it best 
I can keep up with the class 
I get on to it right away 
I do not 1-JB.ve a very hard time getting it 
I don't have to use much effort to get it 
it is the easiest for me 
I get high grades in it 
it isn't hard for me to get my homework 
it comes quickly to my mind how to work problems 
I catch on a lot easier than in any other subject 
it is not too long 
I am anxious to learn it 
I kn~t my multiplication tables 
it is easy and you don •t have to know very much to do it 
ENJOYMENT 
I like Arithmetic best because 
I like to solve problems 
it is fun to work the problems, especially the hard ones 
we get to go to the blackboard and do it 
it is lots of fun 
we have contests and they are fun 
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it deals with numbers which I like exceedingly well 
I like to reason things out 
it is exciting to work problems 
it is made very exciting by races at the blackboard between two 
teams. 
I like to work with numbers 
TEACHING TECENIQUE 
I like Arithmetic bast because 
the teacher explains it so well 
we do not have too much homework 
we have a good teacher 
if it is hard. the teacher explains is and it is clear 
it does not have to be memorized 
the homework isn't hard 
it is explained the best 
I have been taught to like it 
we do not have too much work in it and we do not have to write too 
much 
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it is explained in a very detailed way. written on the board by the 
teacher. and explained by examples 
The following are the reasons which the children gave for liking Social 
Studies best. 
INTEREST 
I like Social Studies best because 
we learn about great men who helped our nation 
they tell about people's lives and what they did 
I learn about my state 1 my countr;,r, and all the world 
they tell many interesting facts 
they tell about people in other countries 
they tell about great men and how they traveled 
they tell about things that happened before we were !ere 
we learn about famous inventors 
th~ tell about the way people live and make their houses 
I like the stories and I like to study maps 
they tell you a great deal about exploring and hunting 
they tell you about many events and great men and women 
they tell about how each country began and developed 
they toll about the countries and how they grow 
they tell about the life in war times 
they are much like a novel 
they seem to me like a long, interesting story but you know that 
everything is true 
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we learn about other nations and the way they dress and act and live 
·ne learn about the formation of the earth and different minerals 
they are not filled with too many dry facts 
you learn about war and tr..at is what I like 
we learn about people in Colonial times 
we learn about those who civilized our country and made it safe 
for people 
they tell about the history of the nations and the government 
we learn about the World War and because my dad was in the World War 
they tell about the struggle men had for existence in the new and 
old world 
they are interesting and educational 
they tell about men who had little but who worked themselves up to 
be great 
they are continually changing events and cr.aracters 
studying the Sooial Subjects is like reading a story book 
I have always been interested in my country and I like to lmow 
things about it 
we learn many facts of heroism 
UTILITY 
I like the Social Studies best because 
everyone should know about our forefathers 
you learn many warthvmile things 
they are a great help to arouse good citizenship 
they inspire people today 
they will help me to become a good citizen 
they tell about events that will help us in life 
they tell about things we shall have to knov1 sometime in our lives 
they are important and will help me during life 
they give us reading exercise and at the smn.e time we learn things 
that are interesting and helpful 
they tell of different ways of making a li,r.ng for yourself 
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they tell what everyone must do in order to share in the government 
SUCCESS 
I like the Social Studies best because 
I know a lot about them 
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they are easy to do and I remember them 
I like to get up and give reports on the lesson 
they are very easy to learn 
I find them easy to learn and easy to remember 
they have always been easy for me 
they do not require much effort 
ENJOYMENT 
I like the Social Studies best because 
they are exciting 
you never know what is coming next and they are so exciting 
because they tell so many entertaining things to do 
they are easy to study and at the same time pleasant 
Th"E TEXTBOOK 
I like the Social Studies best because 
the words are easy in our book 
our history is a small book and has many stories 
the maps and illustrations make it most interesting 
the books have beautiful pictures and maps 
the books have nice maps and stuiy helps 
the books have interesting pictures 
The following are the reasons given by the children for disliking Reading 
more than any other subject 
LACK OF INTEREST 
I like Reading least because 
when I read, I don't watch the words 
it is too dry 
we do not have interesting stories 
I cannot understand tt 
the stories are too long 
you read the stories in story books and see them in the movies 
I dislike poems 
it seems so dull 
LACK OF UTILITY 
I like Reading least because 
I think I o ould get along without it 
if I study Arithmetic, English, History and Geography, I can learn 
to read in them 
it does not help you in groups 
in my opinion, it is the most useless s~bjeot 
FAILURE TO SUCCEED 
I like Reading least beo~.use 
it is hard for me because I can't talk plain 
I cannot read so well 
it is too hard for me to understand 
102 
In addition to these reasons, sev~r~l children said thoy disliked Reading 
because they cannot see well. others disliked Readi.."'lg because they have 
so little time to read. 
POOR TE.\CHING TECHNIQUE 
I like Reading least because 
it takes too long to hear everybody read 
I do not like to read out loud in the olassro~n 
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the lessons are too long and hurt my eyes 
we have notes and questions at the end of the lessons and we r~ve to 
work them out 
we are asked about too many definitions, synonyms, and the like 
The following reasons were given by the children for disliking .Aritluneti.o 
LACK OF INTEREST 
I like Arith:.netic least because 
it is so unL~ter~sting 
it isn't interesting and excit~1g and it isn't fun to learn 
it is not exciting and does not tell about people 
there is not much action in the lessons 
it isn't exciting and there are too many dry faots 
it gives me a headache, but it is all r1.ght when it isn't too long 
it is dull and tiresome when you have to sit and listen to the 
exp la.11a t ions 
LACK OF UTILITY 
I like Ari.th ... "iletic least because 
it has facts that will never happen 
it does not help me 
it is no good. It is too dry 
it is not L~teresting and does not help you 
FAILURE TO SUCCEED 
I like Arithmetic least because 
I ca..~ 't do fr~otions and always get low grades 
I cannot understand it 
r 
I I cannot figure so good 
it is too hard 
I should like it but I can't get it in my head, I guess 
it is harder than any other subjeot 
I have tothink very· hard and still I gat my lowest grades in it 
I try to be smart in Arithmetic but it seems as though it does not 
help 
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it just don't sink into my head. I seem to understand it but can't 
do it right 
there are too many figures to mix you up 
it is hard for me to understand, especially the quart and pint 
probla"nS 
I try and try but never seem to get any place. I belong in a lower 
olass 
it is very hard for me, but of late, since I have this teacher, it 
is a little easier 
I never cau&it on to it from the first grade on up and was 
raise my hand for fear the children would call :ne stupid. 
abrays hard for me even if I did talk to the teacher about 
school 
I have no foundation 1n it and I hate it 
POOR TEACHING TECHNIQUE 
I like Aritrunetio least because 
we have too rauch work and I can't get the explanation 
we have too much homework 
there are ·too many things to remember 
the expl~~ation is not clear ~~d interesting 
we have too many problems 
the teacher does not explain it well 
afraid to 
It was 
it after 
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I cannot understand the vtay the explanation is made 
we have to write too much 
there is not enough explanation 
I cm1't understand it verj• clearly. Of course, it is not the 
teacher's explanation at all. I just can't get it into my head and 
I am so sorry because it seems interest~ig 
we do it three times a day and it gets tiresome 
there are too many rules to remember 
it is not explained so that I a."!l able to work it 
The follo?ring reasons were given by the children for disliking English 
LACK OF INTEREST 
I like English least because 
it isn't interesting and it isn't ru1y fun to get 
it is tiresome and not int()restin.g 
there is nothing interesting in it 
it doesn't tell enough 
there are too many rules 
you do not have interesting things to talk about 
it doesn't tell about L~teresting people and places. You just 
write things 
you have too many question marks and periods 
there are ·too many questions to answer and they are hard 
it isn't interesting and has no good thL~gs to do 
it is too dry and I can't keep awake 
mcs t of it has so many parts of speech and diagrams to work 
it is too complicated with all the nouns, pronouns, adjectives, ate. 
we have to find verbs and adverbs and I hate it 
those modifiers get on my nerves 
it is stale and too hard to learn 
it does not hold my attention 
it does not appeal to me 
it seems to slow and so dry 
I enjoy talking# repar ts, plays, etc., but the parts of speech are 
very dry and hard to understand. 
L..~CK OF UTILITY 
I like English least because 
I don't think nouns and pronouns are necessary 
it is no good and doesn't do you any goo:l 
it does not tell you very much 
I don't sea how it can help us in later lite. We can talk English 
and I think that is enough 
I don't think it will help me later in life 
I don't think we need it in everyday life 
I sea no reason, or help# or need for i"t; in later life 
you don't really have to know nouns and pronouns and other things. 
But, of course# you must knov1 how to speak good English 
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It seems as though same things would not be needed in everyday life. 
We need some, of course# but I don't think we need mode, tense# etc. 
you have to learn to speak just so which is hardly ever remembered 
I do not like diagraming. You never have to diagram after you are 
out of school 
FAILURE TO SUCCEED 
I like English least because 
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I cannot quite understand most of it 
I cannot make head or tail out of it 
it is hard and in the hot sura:mer time it comes about eleven o'clock 
and I like to get out of school in a hurry 
I just cannot understand the explanation 
I get low grades in it and I can't do that kind of work 
I cannot diagram sentences 
it is hard to talk right and it is hard to learn about subjects, etc. 
the nouns, verbs, and adverbs just don't seem to sticlc. I knovr it 
one day and the next day I get a so o lding 
I hate it and can't understand it 
I lost out in the l~rer grades 
I can't keep things apart. I always gat them mixed up 
I cannot keep all the little facts in mind 
I cannot learn to diagram and I cannot keep the p1 rts of speech apart 
POOR TEAC~ TECHNIQUE 
I like English least because 
there is too muoh writing 
there are too many things to be remembered 
you have to write too much and remember everything 
most of the time I do not understand what the teacher is talking 
about 
the teacher does not know enough about it herself 
the lessons are too long and we have too short a time to get it in 
the class period is too long 
I do not think the explanation is understandable 
it is so dry whan taken fram the book• but when we write letters 
and canpositions. it isn't bad 
it is taught in a dry manner 
we get too much homawork 
it is not explained in good words 
The follm1ing reasons were given by the children for disliking the 
Social Studies 
L.~K OF INTEREST 
I like the Sooial Studies least because 
I am not interested in them 
there are too many large words and I ~ not interested 
I hate Geography 
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there is too much explanation. They only tell you What other states 
and countries sell• grow. ship. and buy 
they are too dry and tiresome and you talk about the subject too 
long 
they drag along and drag along 
there are not many interesting stories and too many questions 
they are not interesting and exciting 
Civics doesn't interest me in any way and the reading is difficult 
there are too many dates, cities. bills, acts, and other facts to 
be remembered 
there are too many battles to keep in our heads 
there isn't anything new 
I do not care to learn about wars 
LACK OF UTILITY 
I like the Social Studies least because 
when you get big, you will not have to use it in an office or any 
other place 
thejr do not me an a thing to me 
I don't think they do me any good 
I don't think they will help me in m:y later life 
I do not expect to be a politician and I think Civics is useless 
otherwise 
I could get along without the Social Studies 
they will not help you when you are out of school 
dates and names are easily forgotten 
why should we study about people who lived before us 
they will not help ~ne to gat a job 
I don't see why we have to re!llember about men who are dead 
I don't care what happened in the early days in other countries 
FAILURE TO SUCCEED 
I like the Social Studies least because 
I do not understand them so well 
I can't understand what they are all about 
I can't remember all that I should 
I can't understand what I read 
I o~~·t understand maps and foreign countries 
I do not get good grades in them 
they are too difficult for me 
I can't remember names and dates 
I usually get my lowest grades in them 
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POOR TEACHING TECHNIQUE 
I like the Social Subjects least because 
there are too many questions to be answered and to be learned by 
heart 
I do not like the way we take Civics in class 
we have too much homework and it is hard to do 
w·e read the Sa.m:l thing over too many ti.-nes 
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you have to f'il1d too many na.TII.es on the map, trace out rivers, draw 
maps, and answer questions 
there are too many things to be remembered 
we have too much to write 
they are very hard and there are too many questions 
the teacher makes us read too much and learn too much 
Civics is the hardest subject and the most tireso.ms 
we have to learn too much by heart 
UNSUITABLE TEXTBOOKS 
I like the Social Subjects least because 
the book has too many big words 
the geography book is too big and it is too hard to study 
the paragraphs in our book are too long 
I don't think the book we use for Civics is interesting 
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Sunnnary 
In the present chapter we have tried to set forth the reasons under-
lying children's liking or disliking certain subjects. 
Reading is obviously the most popular subject because of its interest 
appeal and the enjoyment children experience in reading. ~fumy, too, 
appreciate the utility of reading as an important tool which will facili-
tate their mastering other subjects. 
The Social Studies are favorites with the socially minded who enjoy 
learning about people, places, and events. 
Arit~~etic is liked best by the practical minded who feel that it 
will be useful in aiding them to earn a livelihood. 
English is popular with only a few who recognize its social value 
and the benefit it will be to them in later life • 
In general, interest, enjoy.mant, success, and utility are the 
principal factors underlying a child's liking a subject; while the lack 
of these qualities cause the subject to lose its appeal. 
CHAPTER VI 
CONCWSIONS .AND RECOMJ\/!ENDATIONS 
The data gathered in this study seems to support some cono lusions 
which can be drawn at least tentatively. 
1. It is pleasant to believe that the greater number of children 
do not have hostile attitudes toward their teachers. There is sufficient 
adverse criticism, hov~ver, to warrant that the pupils felt perfectly free 
to express their fra~nk opinions and that they did not check favorable 
items merely because they thought it was the thing "expected of them." 
The fact that the section pertaining to the teacher, her procedure, and 
her relations with her class received mora favorable treatment than any 
other section of the questio~~aire is a reliable indication that, given 
the teacher who is pleasant, underst~~ing, just, and enthusiastic about 
her work, the children can be relied upon to take a very satisfactory 
attitude toward her. 
2. Children show very definite and distinct attitudes tov1ard the 
various subjects of the curriculum. Reading is unquestionably the sub-
ject liked best because of its interest and utility. Perhaps this is due 
to the fact that, during the past few years, more attention has been 
given to Reading by educators than any other subject. Because of this 
emphasis, there can be no doubt that the methods of teaching Reading have 
greatly improved and Readj.ng textbooks have bocome better and more abu..'ldant. 
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The Social Studies appeal to many children especially at the fifth 
and sixth grade levels. Probably this can be attributed to the fact that 
at this age children are exceedingly curious to learn about unknown people 
end places, and that the Social Studies become a means for satisfying this 
curiosity. At the seventh and eighth grade levels, enthusiasm for the 
Social Studies is on the wane. The reasons giv~n by the children are a 
lack of' interest and of utility. 
Arithmetic is a favorite with many ohildr~n because they feel it is 
not only interesting but that it is essential in worki.ng out their econom:ie 
destiny. Many children like arithmetic beoause they feel it will be 
helpful in making a liv.L~g. Without doubt, many of these children come 
from homes where, particularly in the last few years, financial worries 
constitute the principal topic of conversation; and where parents impress 
upon them the necessity of preparing for economic security. 
English is quite generally and thoroughly disliked. From all L~di­
cations, most of the children associate the term "Ene;lish" with formal 
gr8.11l!ll.ar and their aversion for :i.t is beyond dispute. This is an unfortun-
ate situation the correction o:f which should be a challenge to every 
elementary teacher. 
3. From the evidanoe we have gathered in this study, there is every 
reason to beliovo that the attitudes of boys are not significantly differ-
ent from those of girls. In a few instances, for ex~~ple in their 
attitudes toward English, boys are considerably more unfavorable than 
girls; but in general, the findings sho»'r that both sexes tend to react in 
l!Ulch the same way. 
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4. There is nothing in this study to substantiate the assumption 
held by soma that the attitudes children have toward their teachers are 
reflected in the attitudes which they have for the subjects taught by 
those teachers. We have here a manifestation of some very desirable atti-
tudes toward teachers and~ at the same time~ some vory undesirable atti-
tudes toward their subjects. If the attitude a child entertains for his 
teacher determines his attitude tOI'tard his subjects. then a child liking 
a tea.c:her should also like the subject she teaches 1 but this is not 
entirely true. At the SL~th grade level we fo~~d that there is a mare 
narkad dislike for the various subjects than at any other grade level. 
It also happens that aixth grade pupils are less favorably disposed taV"ard 
their teachers than any other group. Conclusive evidence cannot be drawn 
from this particular instance; ne~rertheless it may be very significant. 
5. A comparison of the table on textbooks and the te.bla on subjects 
liked best and Sllbjects liked least show that favorite texts are frund in 
the field of favorite subjects~ wlule unpopular texts are found in the 
field of w.tpopular subjects. From this ·.ve infer that textbooks play au 
important part in the child's liking or disliking the subject. Of course, 
·:;e certainly do not mean to advocate "textbook teaching"; nevr,:,rthe less we 
maintain that at all grade levels mtd for all subjects a good text is ar 
~remendous value in establishing good attitudes. The very best teacher 
can derive a great deal of help from gooo texts; and if they are beneficial 
for good teachers 1 hall much more necessary they are for mediocre ones. 
6. One of t.'lte most ;;it:Jlii'iot·J:J.t findings of this study is the one 
which reveals that children of different levels of intelHgeuoe do rut 
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dHfer greatly j_n their attitu.des toward thoir teacl:en;, subjects, and 
texts. It mlg;ht be expected that cLildren of low l!tental power vrould have 
a poor ~.t·t;itud<:;; toward scl,ool work, and 'l:;hat tho:;e of superior mento.l 
pCHt~r· wculd be l~cost fu•.rorabl~i dispcs od; neverthe:les2 this does not hold 
true. l';a find gocd a!"il bad attitu\1\js ut all in·l;ellectual levels. This 
J.eads to the conclusion that attit1:.dt:~s are not determined 5.r.tellectually. 
In soiuG c~.ses children of low intelligence sl,ov,ed a much bettt:r attitude 
toward a subject than children of superior intell:i.gencb for wbom it 
should. not r.ave been difficult. One does not necessarily need to know 
~;~.ll that 1 s to be knovm. about a subject to t:tpprec i&.te it and to feel that 
it is intcrostitlz, useful, end worthwhile. 
7. A close examination. of the children's responses gi-ren the causes 
that urJ.Clerlie their attitude. 
Unfa.vo1·a'ble attj_t,~dEos to·,{ard th•3 teachers ct~n be trt:tced to some 
persona.l ci:arHcter'i stic which children dislike• to poor teacr.ir..g technique 11 
or to ur .. flea::w.nt teacher-pupil relr:.tion~hips. 
Bad attitudes toward sub,jects art~, i!: uost cases 11 bo.s0d. on a lack 
o:f interest which is usually caused by failurEJ to succeed, by pool' teach-
ing, or by tl:e notion ·that th'"' subject does not pos s~Jss suffic) ent 
pntctical utilit;)'• 
Textbooks frequently lencl their shF.tre to the forT>lhtion of u."'ld,;r>:!.rable 
att:i.tudo:; because they e.re written abovt: the reading levol cf those who 
have to use them, because they try to cover too l!tUc!; material11 or bec1.1.use 
the presentation e.nd organization of the content is not suited to the 
ohild's uantd maturity. 
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In closing this discussion we make a fer\rent plea. with tee.cl>ero to 
put forth every effort in. e:::t::;;.blishing good, ·,•hclasor::J.e attitudes in thei.r 
clt~soroor.ls. Without then• the best equipx::tt>nJ.: vlill bo i:r:.e.f'foctive. 
Studies '5.11 mental henlth h.a.ve mo.do us keenly aware of the vast im-
portance:; of the e.ttitudes Vihich children havv tovmrd themselve:; and 
·toward their school work. They ·aunt to fcol that they cen succeed. and 
it is the teacher's duty to help them. develop right a.t-ti-f;udes toara.rd theii· 
ovm powers of suoces::;. Teachers should ever bear in mind the words ~ 
:i::'!lerson, "Self-trust is the first secret of success." 
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The Raw data obtained on attitudes toward teachers, 
according to grade, sex, and intelligence 
ATT !TUDE TOWARDS TEACHERS 
GRADE FIVE BOYS GIRLS 
YES NO YES NO 
MY TEACHER AA. A. B A. A A. A. B A. A A. A. B A. A A. A. BA. 
44 81 34 44 81 34 44 82 19 44 82 19 
1. is always neat. • • • • • 43 8I 34 0 1 1 44 ~ 19 0 0 0 
2. has pleasing voice •• 38 75 33 6 6 2 42 77 19 1 5 0 
3. works hard ••••••••• 44 76 32 0 7 3 43 81 19 1 1 0 
4. knows how to teach •• 43 79 33 1 3 2 44 82 19 0 0 0 
5. explains clearly •••• 37 72 33 7 8 2 39 74 19 5 7 0 
6. punishes when 
necessary •••••••••• 37 73 33 6 7 2 42 80 19 2 1 0 
7. punishes when it 
is not necessary •••• 10 9 5 34 71 30 1 3 1 42 78 17 
a. has very good 
discipline ••••••••• 36 64 32 6 14 3 40 76 18 4 4 0 
9. is strict but just •• 39 65 29 4 13 6 37 72 17 3 6 1 
10. gives help when 
needed •••••••••••••• 43 72 31 1 10 4 43 81 19 1 1 0 
11. gives extra help •••• 26 57 21 9 16 9 39 63 15 3 11 1 
12.does not give too 
much work •••••••••• 30 57 29 12 28 6 38 73 15 6 8 3 
13. gives reasonable 
amount of work ••••• 37 64 27 7 17 7 39 74 17 5 8 2 
14. gives plenty of 
time to prepare •••• 34 67 28 10 15 6 41 79 16 3 2 2 
15. likes the pupils •••• 37 70 32 6 12 6 44 73 16 0 6 2 
A A. above average 
A. average 
B A. below average 
A A. A. B.A. A A. A. B.A. A A. A. B • .fu..AA. A. B.A. 
16. has "pets"••••••••••• 14 20 12 29 52 22 10 24 6 33 61 13 
17. is fair and square 
to everyone •••••••••• 37 53 24 6 25 10 37 62 15 6 16 4 
18. likes me the best •••• 2 2 3 40 78 31 2 0 0 42 73 19 
19. is a very fair marker 42 74 32 2 ·a 3 42 76 19 2 6 0 
20. encourages us •••••••• 38 67 28 4 ?24 5 42 74 18 2 7 0 
21. discourages us ••••••• 5 12 5 35 48 29 1 7 2 42 72 15 
22. can take a joke •••••• 36 65 27 8 20 6 42 64 18 2 13 1 
23. is usually pleasant •• 37 71 31 7 11 3 43 71 17 0 10 1 
24. is kind and patient •• 38 71 32 6 17 2 41 74 19 2 7 0 
ATTITUDE TOWARD TEACHERS 
GRADE SIX BOYS GIRLS 
YES NO YES NO 
MY TEACHER A A. A. B A. A A. A. B A. A A. A. B A. 
46 80 26 46 80 26 51 54 17 51 
1. is always neat ••••••• 38 80 ~ 0 0 .,. n 5! !1 0 
2. has pleasing voice ••• 33 67 16 12 12 10 42 42 14 9 11 3 
3. works hard ••••••••••43 76 24 2 4 2 47 52 15 1 3 2 
4. knows how to teach ••• 38 76 24 7 2 2 49 52 16 2 3 1 
5. explains clearly ••••• 33 65 20 12 14 6 40 46 14 11 9 3 
6. punishes when it is 
necessary ••••••••••• 32 74 22 13 5 3 45 48 16 6 7 1 
7. punishes when it is 
not necessary ••••••• 11 7 5 34 73 20 7 8 4 44 45 11 
s. has very good 
discipline •••••••••• 30 67 19 14 13 6 48 44 12 3 9 4 
9. is strict but just ••• 35 70 20 10 10 5 42 48 15 9 8 1 
10. gives help when 
needed •••••••••••••• 36 62 21 9 13 5 42 52 13 7 3 4 
11. gives extra help ••••• 26 46 15 16 22 8 37 40 13 14 8 3 
12. does not give too 
much work ••••••••••• 25 51 11 18 28 14 35 40 a 16 12 7 
13. gives a reasonable 
amount of work ••••••• 2a 56 18 16 22 7 40 41 9 12 14 7 
14.gives plenty of time 
to prepare •••••••••• 27 49 20 7 24 5 40 41 14 11 13 3 
15. likes the pupils ••••• 35 62 19 9 16 7 42 41 12 a 13 5 
16. has "pats" •••••••••• 24 30 12 17 43 13 24 24 9 27 26 6 
A A. A. B A. A A. A. B A. A A. A. B.A. A A. A. B.A. 
l'l. is fair and square 
to everyone ••••••• 23 53 15 22 26 11 27 30 10 23 24 7 
18. likes me the best •• 1 l 3 43 76 22 2 1 0 47 51 16 
19. is very fair marker 37 71 20 8 9 6 45 45 13 6 9 4 
20. encourages us •••••• 35 70 25 10 10 3 47 46 10 5 9 7 
21. discourages us ••••• 11 9 3 34 70 20 4 9 3 47 42 12 
22. oan take a joke •••• 31 55 16 14 25 9 49 46 10 1 8 6 
23. is usually pleasant 28 60 16 17 19 10 42 44 11 9 11 5 
24. is kind and patient 25 61 17 20 17 8 42 43 12 9 11 5 
ATTITUDE TOWARD TEACHERS 
GRADE SEVEN BOYS GIRLS 
YES NO YES NO 
MY TEACHER A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
36 58 20 36 58 20 51 59 17 51 59 17 
1. is always neat •••••• 36 58 20 0 0 0 50 59 16 1 0 1 
2. has pleasing voice •• 33 53 19 3 5 0 45 56 15 5 3 2 
3. works hard ••••••••• 36 58 20 0 0 0 50 59 16 1 0 1 
4. knows how to teach •• 36 57 20 0 1 0 51 59 17 0 0 0 
5. explains clearly •••• 31 52 18 3 6 2 50 52 16 0 0 1 
6. punishes when it is 
necessary ••••••••••• 4 54 20 2 3 0 48 55 16 3 4 1 
7. punishes when it is 
not necessary •••••• 1 3 2 35 54 19 4 7 2 46 51 11 
a. has very good 
discipline ••••••••• 34 53 17 1 3 2 45 5 15 6 3 1 
9. is strict but just •• 32 53 17 2 3 2 49 55 15 2 4 1 
10. gives help when 
needed ••••••••••••• 36 56 20 0 0 0 51 57 14 0 2 1 
11. gives extra help •••• 29 41 18 2 8 2 46 42 8 1 8 3 
12. does not give too 
much work ••••••••••• 29 47 18 2 10 2 47 49 11 4 9 3 
13. gives a reasonable 
amount of work •••••• 35 53 17 1 5 3 45 51 16 5 6 1 
14. gives plenty of.time 
to prepare ••••••••• 30 48 15 5 10 5 41 51 16 9 8 1 
15. likes the pupils •••• 35 52 20 1 4 0 49 55 15 0 2 1 
16. has "pets"•••••••••• 7 11 4 22 44 15 7 11 2 38 45 12 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
17. is fair and square 
to everyone ••••••• 29 49 15 4 7 5 47 50 15 4 8 0 
18. likes me the best. 1 1 0 23 55 18 2 2 1 47 52 12 
19. is a very fair 
marker ••••••••••• 34 53 18 1 4 2 50 54 16 1 5 0 
20. encourages us ••••• 36 53 20 0 4 0 47 56 15 4 3 1 
21. discourages us •••• 0 5 1 35 52 19 5 4 2 47 53 12 
22. oa.n take a joke ••• 34 52 19 1 5 1 49 54 15 1 3 0 
23. is usually pleasant 34 51 17 1 7 2 51 53 15 0 5 2 
24. is kind and patient; 33 51 16 1 9 4 45 52 16 5 6 0 
ATTITUDE TOWARD TEACHERS 
GRADE EIGBI' BOYS GIRLS 
YES NO YES NO 
MY TEACHER A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B.A. 
1. is always neat •••••• 37 49 18 0 0 0 38 47 10 0 0 0 
2. has pleasing voice •• 32 46 16 5 3 2 37 46 10 2 1 0 
3. works hard •••••••••• 37 48 17 0 1 2 38 47 10 0 0 0 
4. knows how to teach •• 36 48 18 1 1 1 37 47 10 1 0 0 
5. explains clearly •••• 29 38 15 7 6 2 31 38 10 5 8 0 
6. punishes when it is 
necessary ••••••••••• 33 47 18 4 2 1 37 47 10 1 0 0 
7. punishes when it is 
not necessary ••••••• 3 6 3 33 43 16 1 0 1 37 37 9 
a. has very good 
discipline ••••••••• 29 47 19 7 2 0 35 45 10 3 1 0 
9. is strict but just •• 30 43 14 7 2 4 35 44 9 1 0 0 
10. gives help when 
needed ••••••••••••• 37 46 19 0 2 0 37 46 9 1 1 1 
11. gives extra help •••• 29 43 18 6 4 0 21 39 9 4 5 1 
12. does not give too , · 
much work •••••••••• 34 39 14 1 9 1 38 37 10 0 4 0 
13. gives a reasonable 
amount of work ••••• 36 42 18 1 7 0 38 44 10 0 3 0 
14. gives plenty· ot time 
to prepare •••••••••• 30 36 17 6 8 2 36 43 9 2 4 1 
15.likes the pupils ••••• 34 37 19 3 2 0 38 43 9 0 1 1 
A A. A. B A. A A. A. B A. A A. A. B A.A A. A. B.A. 
16. has "pets"•••••••••• 8 17 3 27 32 16 3 13 2 33 24 6 
17. is fair and-square 
to everyone ••••••••• 30 38 16 6 11 3 34 39 9 4 7 0 
18. likes il.e the best ••• 0 1 0 34 48 18 0 0 0 38 46 9 
19. is a very fair 
marker ••••••••••••• 36 43 18 1 1 1 37 41 9 1 4 1 
--
20. encourages us ••••••• 33 43 18 2 1 1 38 46 9 0 2 0 
21. discourages us •••••• 1 2 1 33 47 17 2 2 0 36 46 9 
22. can take a joke ••••• 28 41 17 7 8 1 38 44 9 0 2 1 
23. is usually pleasant 36 36 18 2 3 0 38 44 10 0 2 0 
24. is kind and pat ieul:i 34 36 17 3 3 1 38 46 10 0 2 0 
The raw data obtained from girls on their attitudes 
toward their subjects and textbooks. 
READING 
GIRLS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 54 17 51 59 17 38 47 10 
1. it will help me make a living •••••••• 38' ~ 14 453610 374712 29336 
2. it will help me to get along 
with other people •••••••••••••••••••• 28 38 10 29 23 9 32 31 8 28 29 5 
3. it will help me become a good citizen 26 43 9 27 28 6 35 32 9 17 34 6 
4. it will help me to enjoy life •••••••• 40 66 13 47 45 12 38 51 11 34 45 8 
5. it will help me in other school work.. 39 58 13 45 38 12 39 47 12 32 36 9 
6. I could not get along without it •••••• 36 51 16 44 33 ll 32 44 11 25 32 9 
7. it will help me in my work outside 
of school •••••••••••••••••••••••••••• 37 52 12 41 39 12 39 45 12 29 35 7 
THIS SUBJECT IS INTERESTING BECAUSE 
e. it is exciting ••••••••••••••••••••••• 41 65 14 44 45 12 41 50 10 27 35 9 
9. it tells about people •••••••••••••••• 36 50 14 42 38 11 43 45 7 33 36 9 
10. it tells about places •••••••••••••••• 25 45 19 32 29 9 35 36 7 28 31 8 
11. it tells about events •••••••••••••••• 31 48 13 36 31 13 35 40 8 '2.4 ?.<a 6 
12. it teaches one to do many things ••••• 32 45 ll 28 37 9 28 39 9 28 33 8 
13. it tells about life{animal & human) ••• 36 54 14 43 41 12 36 48 9 35 38 9 
14. it tells how PeoPle live and act 
READING 
-
GIRLS 
THIS SUBJECT IS EASY BECAUSE 
Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 54 17 51 59 17 38 47 10 
15. I understand the explanation •••••••• 35 61 12 44 40 12 38 43 9 26 30 6 
16. I can get it without much effort ••••• 38 57 10 46 32 13 38 45 12 27 32 8 
17. I can keep up with the class ••••••••• 42 59 13 44 39 12 41 38 13 30 45 8 
18. I usually make good grades in it • • • • 40 56 10 43 37 13 43 44 9 33 34 7 
THIS SUBJECT IS HARD BECAUSE 
19. I hate it ••••••••••••••••••••••••••• 0 8 3 1 1 3 :1 0 1 0 :3 0 
-. 
20. the explanation isn't clear ••••••••• 3 6 2 0 0 4 l 2 2 1 1 0 
21. there are too many dry facts to · 
be remembered ••••••••••••••••••••••• 0 9 4 1 4 1 1 '2 3 0 2 0 
22. we have to write too much ••••••••••• 0 5 1 0 4 4 2 1 2 0 6 0 
23. the lessons are too long •••••••••••• 4 10 1 2 5 4 3 4 1 0 3 0 
24. we have too much homework ••••••••••• 3 5 1 1 .7 3 1 3 2 0 1 0 
THE BOOK WE USE FOR THIS SUBJECT 
25, is easy to read ••••••••••••••••••••• 42 70 16 46 45 15 43 50 13 33 39 10 
26~ has~ beautiful pictures ••• ~~ •• ~~ 36 58 14 42 34 10 35 43 11 15 35 8 
27~ has nice maps ••••••••••••••••••••••• 1 5 1 5 4 3 5 10 3 1 3 3 
28~ suggests many interesting things to do28 50 8 34 33 10 25 46 5 25 29 5 
29. has fine questions and study helps ••• 30 45 11 32 27 9 23 32 6 26 27 9 
HISTORY 
GIRLS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 54 17 51 49 17 38 47 10 
--- --- --- ---1. it will help me to make a living •••••• 29 34 10 22 14 10 12 15 4 9 14 4 
2. it will help me to get along with 
other people ••••••••••••••••••••••••• 19 27 6 21 11 6 13 16 4 11 11 2 
3! it will help me become a good citizen 32 48 7 27 35 13 35 34 12 24 29 7 
4. it will help me to enjoy lite •••••••• 19 29 9 24 18 5 14 15 3 11 16 3 
5. it will help me in other school work • 25 36 9 34 22 6 23 27 10 14 27 6 
6. I could not get along without it •••••• 20 25 9 19 18 6 8 11 2 5 7 2 
7. it will help me in m.y·work oUtside 
ot school •••••••••••••••••••••••••••• 22 34 10 16 15 6 22 17 5 13 14 4 
THIS SUBJECT IS INTERESTING BECAUSE 
~ • • c ~ • 
-- ---
a. it is excitiDg ••••••••••••••••••••••• 34 61 14 39 37 7 
.. ~ . . - . - . -
30 35 8 27 28 6 
9. it tells about people •••••••••••••••• 41 70 17 47 51 14 41 53 14 30 40 10 
-.. . --. 
10. it tells about places •••••••••••••••• 32 56 17 42 46 10 
. - ~ ~ 
29 45 12 33 43 10 
11. it tells about events ••••••••••••••••• 39 59 14 49 44 9 45 51 16 34 46 10 
. - - - ~ .. 
12. it teaches one to do many things •••••• 27 37 13 27 27 11 19 26 6 11 19 6 
13. it tells about life(animal & human) ••• 31 48 15 32 35 13 20 31 13 10 20 7 
. ~ - . 
14. it tells how people live and act •.••• •• ·35 59 14 42 43 11 31 37 11 18 33 7 
HISTORY 
GIRLS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 54 17 51 59 17 38 47 10 
15. I understand the explanation •••• •••• 33 43 15 --- 35316 2222 6 36 30 10 
" ~ -
16. I can get it without much effort •••• ~ 28 41 10 27 31 8 23 19 5 20 15 3 
17. I can keep up with the class ••••••••• 35 47 12 34 34 9 34 28 6 26 25 6 
18. I usually make good grades in it.. • • • 36 50 10 37 34 7 31 29 4 22 21 7 
TH~S SUBJECT IS..~-~ECAUSE_ 
19. I hate it ••••••••••••••••••••••••••• ., 21 2 6 8 ., 13 18 5 2 11 0 
20. the explanation isn•t clear ••••••••• 5 16 3 8 9 6 6 14 4 2 8 1 
21. there are too m.aiJ.y. dry. facts -to ..... -
_ be remembered ••••••••••••••••!••!~!• 16 35 5 19 26 11 34 37 ., 14 19 4 
22, we have to write too much_,,,,,,,,, •• 5 21 3 5 9 5 5 14 s 0 0 0 
23, the lessons are too long ,,.,!, .. ,,~, 8 22 4 18 13 11 10 22 3 2 9 2 
24. we have too much homework ••••••••••• ., 20 3 ., 12 6 5 4 1 0 2 0 
THE BOOK WE USE FOR THIS-SnBJECT··· · · · · · 
25. is easy to read ••••••••••••••••••••• 32 57 12 37 35 6 37 34 ., 29 28 8 
26~ has~ beautitul.piotures .~~~~~~.; 28 52 11 39 39 9 31 37 10 20 29 ., 
27. has Dice maps ••••••••••••••••••••••• 32 52 12 41 33 12 28 41 8 31 34 8 
28; suggests many interesting thil'lga to do 18 34 12 25 28 ., 17 24 8 12 8 6 
29~ has fine questios·ana·study.helps~~~. 26 52 14 32 35 9 27 38 14 25 27 7 
30. is not too big •••••••••••••••••••••• 34 46 13 41 37 13 26 39 11 27 29 7 
ARITHMETIC 
GIRI.S 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade a 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 a2 19 51 54 17 51 59 17 3a 47 10 
1. ~t will help me to make a living •••••• 4o n 'ii 50 4a' li 50 5a 15 38 44 10 
.2. it will help me·to.get"along.With···· · 
other people ••••••••••••••••••••••••• 16 29 6 15 10 5 15 17 4 6 12 5 
3. it will help me become a good ~~~~~~~~ 20 40 5 20 15 9 20 24 7 a 12 3 
4. it will help me to eDjoy lite •••••• ~ ~ 13 31 4 15 14 6 14 19 4 9 14 5 
5. it will help me in other school work •• 32 60 15 39 40 10 40 42 11 24 33 a 
.. " - . ~ 
6. I could not get along without it •••• •• 35 55 16 42 36 6 34 44 11 24 .33 6 
7. it will help me in my work outside 
of school •••••••••••••••••••••••••••• 38 64 12 43 41 14 43 51 13 34 39 9 
THIS SUBJECT IS INTERESTING BECAUSE 
'-- .. -. 
a. it is exciting ·······!·~·······-.····· 12 25 4 14 12 6 a 12 a 12 10 4 
9. it tells about people •••••••••••••••• 1 2 3 2 2 3 3 2 2 1 0 0 
10. it tells about places •••••••••••••••• 1 3 1 1 1 2 2 2 1 0 0 0 
11. it tells about evelrlis •••••••••••n•!• 3 6 2 3 3 3 3 3 1 2 0 0 
12. it teaches one to do~ things ••••• 1a 38 4 20 22 6 28 30 6 14 13 5 
13. it tells about lite(antmal & human)... 1 3 1 1 1 2 0 2 1 1 0 1 
--. - '·-
14. it tells haw people live and aot •••••• 1 2 2 0 3 2 0 1 2 2 0 0 
GIRLS 
THIS SUBJECT IS EASY BECAUSE 
15. I understand the explanation ••••••••••• 
ARITHMETIC 
Grade 6 
A A. A. B A. 
44 82 19 
---29 53 14 
16. I oan get it without muoh eff?~. ·~~··!! 28 45 10 
17. I can keep up with the class ••••••••••• 31 47 10 
18. I usuall7 :make good grades iD it • • • • • • • 29 50 ll 
TH+S SUBJECT I~-~-B~QA~~- ... 
19. I hate it •••••••••••••••••••••••••••••• 8 16 4 
20. the explanation isn•t clear •••••••••••• ll 20 5 
21. there are too many. drY. taots to. be .. 
remembered ••••••••••••••••,.,,,,,,,,,,. 8 15 7 
22. we have to write too much •••••••••••••• 12 13 7 
... ' . ~ - ~ . ~ 
23. the lessons are too long ••••···~··•••!• 7 6 4 
24. we have too muoh homework •••••••••••••• 8 13 2 
THE BOOK WE USE FOR THIS SUBJECT 
25. is easy to read •••••••••••••••••••••••• 20 38 9 
26. has~ beautifUl pictures ••••••••···~ 0 3 l 
27~ has nioe maps •••••••••••••••••••••••••• 
28. suggests many interesting things to.do~~ 
29~ has fine questions ana· study helps ~.~ •• 
30. is not too bi 
3 l l 
7 18 4 
13 19 6 
28 55 ll 
Grade 6 
A A. A. B A. 
51 54 17 
---36 33 5 
28 23 5 
40 28 6 
44 35 4 
8 8 8 
8 9 12 
8 13 8 
10 7 6 
3 3 4 
5 6 7 
28 24 3 
3 2 3 
l 0 
6 9 
9 12 
3 
4 
4 
Grade 7 Grade·a 
A A. A. B A. .A A.. A. B A. 
51 59 17 38 47 10 
----------39 30 10 21 27 4 
28 24 8 17 13 l 
42 32 9 24 24 3 
39 37 10 23 27 5 
3 ll 6 
1 18 4 
9 15 6 
5 7 5 
6 5 2 
2 2 2 
2 6 3 
1 ll 4 
1 8 3 
3 6 l 
0 l 0 
3 3 0 
35 33 6 22 24 4 
7 7 2 
6 5 
10 15 
14 19 
l 
5 
6 
0 l l 
3 4 
3 2 
13 19 
l 
4 
4 
ENGLISH 
GIRLS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 54 17 51 59 17 38 47 10 
1. it will help me to make a living •••••••• "!6 1m 14 40''m8 iO'ft'!i '!!'4!9 
2. it will help me to get along< With < < 
other people •••••••••••••••••••••• _. • • • • • 34 64 15 44 40 13 40 51 16 34 39 10 
3. it will help me to become a good citizen. 27 43 11 37 30 9 28 39 10 13 24 5 
4. it will help me to enjoy life ••••••••••• 22 40 9 26 24 9 20 34 9 18 25 6 
5. it will help me in other school work •••• 30 51 14 42 34 10 40 50 13 30 39 8 
•" • • • • r 
6. I could not get along without it •••••••• 30 47 16 41 30 13 31 50 14 21 31 8 
7. it will help me in ~-work- outside of 
aahool •••••••••••••••••••••••••••••••••• 32 58 18 40 38 12 38 48 14 31 34 7 
THIS SUBJECT IS INTERESTING.BECAUSE 
a. it is exciting •••••••••••••••••••••••••• 12 21 4 3 5 3 5 6 7 6 6 0 
; • ~ o 0 • T 0 0 
9. it tells about people ••••••••••••••••••• 8 10 4 1 5 4 3 3 1 0 4 0 
-- .. --.---.--- --
10. it tells about places ••••••••••••••••••• 8 6 2 3 4 5 1 2 3 1 2 0 
. - .. - . 
11. it tells about events ••••••••••••••••••• 4 9 2 2 4 4 4 3 4 1 0 3 
--
12. it teaches one to do maDf things •····~·· 27 43 10 27 25 9 ll 32 6 13 16 5 
13. it tells about life(animal & human) •••••• 6 8 3 3 4 6 2 8 3 2 1 1 
.. ' -- ... 
14. it tells how people live and act •••••••• 6 14 8 5 7 6 3 6 3 2 1 0 
ENGLISH 
GIRLS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A .A.. A. B A. A A. A. B A. A A. A. B A. A A. A. B .A.. 
44 82 19 51 54 17 51 59 17 38 47 10 
15. I understand the explanation ••••••••••• l! 1m' l4 ~wrr 1!'!410 !OW4 
16. I oan get it without muoh eff~t ·~··••• 32 46 10 24 30 8 21 30 9 14 16 3 
17. I oan keep up with the class ••••••••••• 37 58 13 35 38 12 28 34 9 25 27 5 
18. I usually make good grades in it ••••••• 36 56 12 39 42 12 37 41 10 28 25 4 
TH~S SUBJECT !a JU.m) _ SECAUSE 
19. I hate it •••••••••••••••••••••••••••••• 1 10 3 9 15 6 a 10 1 5 8 3 
20. the explanation isn't clear •••••••••••• 9 15 4 12 14 5 16 18 6 5 19 1 
21. there are too m&ny"dry"faots to"be - --
remembered ••••••••••••••••••••••••••••• a 20 5 19 22 4 19 11 2 21 14 3 
--
22, we have to write too muoh ••·~···•••!·~~ 11 11 1 9 13 16 8 10 4 8 7 0 
23, the lessons are too long ••••••••••••••• 3 3 2 5 11 5 5 4 4 6 3 0 
24. we have too much homework •••••••••••••• 5 5 2 3 1 1 3 1 2 2 3 0 
THE BOOK WE USE FOR THIS . SUBJECT ... 
25. is easy to read •••••••••••••••••••••••• 25 51 11 37 30 6 34 35 8 27 28 7 
26. has many beautiful_piotures •••••••••••• a 21 1 5 4 4 8 10 1 4 0 0 
27~ has nice maps ••••••••••••••••••••••••!! 0 2 0 0 1 3 0 4 0 1 0 0 
28~ suggests many interesting things to-do~. 23 37 a 18 17 6 6 24 7 17 20 4 
29~ has fine questiona·ana·study helps ••••• ~ 18 18 7 16 10 7 13 19 4 16 24 4 
30. is not too big ••••••••••••••••••••••••• 28 47 11 39 37 12 35 47 11 29 29 9 
I 
The raw data obtained from boys on their attitudes 
toward their subjects and textbooks 
READING 
BOYS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
1. it will help me to make a living ••••••••• '!8 !9 28 296616 28421'5 RE'R 
2. it will help me to get along better 
with other people ••••••••••••••••••••••••23 34 15 20 41 9 17 35 14 19 23 7 
3. it will help me to became a good citizen •• 23 51 27 21 50 15 19 36 13 16 23 10 
·- . -
4. it will help me to enjoy life •••••••••••• 37 63 25 34 71 16 33 51 17 35 47 18 
5. it will help me in other school work •••••• 33 65 26 34 68 19 24 41 14 19 29 14 
6. I could not get along without it •••••••••• 29 52 24 28 57 10 20 36 9 20 25 14 
7. it will.ne1p me in.my.work outside ot 
sohool •••••••••••••••••••••••••••••••••••30 54 26 31 60 15 22 36 15 23 26 13 
Tl!IS SUBJECT IS INT11!I.mSTPiG BECAUSE 
a. it is exciting ·······~··················~35 61 20 37 67 14 7 44 12 35 36 14 
9. it tells about people ••••••••••••••••••••30 55 18 31 58 12 30 43 13 32 33 14 
•- •, •• - L • L • 
o. it tells about places ••••••••••••••••••••22 43 17 23 53 11 21 36 9 28 29 15 
1! it tells about events •••••••••••!•••··~·!24 35 14 30 56 9 20 32 10 25 23 12 
2. it teaches one to do~ things ••••••··~28 45 16 31 53 9 23 39 12 24 25 14 
3. it tells about life(animal & human) ••••••• 32 50 20 35 49 16 28 43 14 32 39 16 
4. it tells how people live and act ••••••••• 31 42 17 26 58 7 7 40 10 31 30 14 
READING 
BOYS 
THIS SUBJECT IS EASY BECAUSE 
Grade 5 Grade s Grade 7 Grade 8 
A A. A. B A, A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
15. I understand the explanation ••••••••••• '!I) b'T 24 l'fb!'ll" 24li'll" ~3S'rr 
- . -
16, I can get it without much ett~rt~··••••• _35 53 20 35 54 13 27 30 10 32 30 8 
17. I can keep up with the class ••••••••••• 37 56 22 39 58 11 27 42 11 31 36 13 
18. I usually make good grades in it •••••• • 33 52 19 35 59 11 27 41 13 33 33 11 
TH:I:S SUBJECT IS . HARD B~QA~Jl: 
- . , .. 
19. I hate it•••••••••••••••••••••••••••••• 1 12 9 1 5 3 1 4 1 0 0 2 
-. 
20. the explanation isn't clear •••••••••••• 1 10 5 1 4 1 1 5 1 0 0 0 
21. there are too mai:lY dry .f'aots to ·oe 
remembered ••••••••••••••••••••••••••••• 1 4 4 4 8 2 1 6 2 1 0 0 
. -
22. we have to write too much •••••••••••••• 4 3 2 0 5 2 2 0 0 0 1 1 
. . .. 
23. the lessons are too long ••••••••••••••• 6 11 7 0 8 4 2 5 1 l 0 2 
24. we have too much home work ••••••••••••• 0 7 2 0 4 1 1 1 1 0 0 0 
THE BOOK WE USE FOR THIS _SUBJECT 
25, is easy to read •••••••••••••••••••••••• 39 64 22 41 65 17 24 44 13 34 42 12 
26! has many beaut~ul_pictures ••••••••···~ 33 62 23 32 58 11 15 37 10 26 28 13 
27, has nice maps •••••••••••••••••••••!••~~ 3 7 5 3 8 0 2 6 0 2 2 5 
28, suggests many interesting things to do •• 21 40 18 27 53 10 24 32 11 26 30 10 
29. has fine q~~tions and study helps •••••• 22 41 20 24 53 11 22 28 6 25 23 13 
ENGLISH 
BOYS 
THIS SUBJ~~T IS USEFUL BECAUSE Grade s Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
1. it will help me to make a living •••••••• '!! or ]!)' mr"5'5'n- R1!14 '!!'29!4 
2. it will help me to get alon~fwith- · 
other people •••••••••••••••••••••••••••• 35 68 26 34 65 18 31 52 18 32 37 18 
-
3. it will help me to beoome a good oitizen. 2-8 49 25 27 49 11 17 37 11 11 22 11 
~ " - . . 
4. it will help me to enjoy life •••···~~~·~ 19 33 22 17 37 ll 12 25 9 13 17 10 
s. it will help me in other sohool work ••••• 26 60 26 28 56 13 23 41 15 28 35 13 
~ - " . - - . 
6. I oould not get along without it •••••••• 25 44 19 21 46 11 16 32 11 22 25 12 
7. it will"nelp me"in my"work outside of 
school •••••••••••••••••••••••••••••••••• 31 49 22 27 51 12 21 43 16 27 24 13 
THIS SUBJECT IS INTERESTING_ BECAUSE. 
8. it is exoiting •••••••••••••••••••••••••• 4 18 10 l 5 0 2 7 5 1 2 7 
--. -
9.~it tells about people ~··~~~·····~~··•••• 5 16 7 4 12 0 2 3 l 0 5 4 
10. it tells about plaoes ••••••••••••••••••• 1 13 7 2 7 0 0 2 2 0 2 6 
11. it tells about events ••••••••••••••••••• 8 13 10 2 11 1 0 2 3 0 4 2 
- '--. 
12. it teaches one to do~ things •••••··~ 16 38 17 14 34 8 6 ~23 5 10 7 7 
13. it tells about lite (animal & human) ••••• 6 14 7 4 13 4 0 :-3 :o 0 2 3 
. . - " ~ - ' 
14. it tells how people live and aot ••••••••• 9 19 10 6 16 3 0 7 4 0 5 5 
ENGLISH 
BOYS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
--- - ....._, --- --- ---
15. I understand the exp1anation ••••••••••• 23 45 17 17 33 5 13 15 8 12 12 5 
16. I can g$t it without much effort •••••• 22 40 19 12 27 11 8 9 8 8 5 6 
- .. 
17. I can keep up with the class •••••••••• 23 44 22 17 39 5 17 23 7 17 13 8 
18. I usually make good grades in it ••••••• 27 45 20 18 37 5 17 24 8 17 14 7 
THIS SUBJECT IS.HARD.BECAUSE 
19. I hate it ••••••••••••••••••••••••••!·~13 27 8 16 26 16 13 28 8 8 16 6 
20~ the explanation isn't clear ••••••••••• 11 19 12 21 31 14 14 31 2 15 13 8 
21. there are too"many"dry facts to be 
remembered ••••••••••••••••••••••••••••lS 25 10 28 38 13 21 35 5 23 24 6 
- - . ~ 
22. we have to write too much •••••••••••••12 21 8 13 26 7 6 16 4 7 7 4 
'.--
23. the lessons are too long •••··~·······• 4 16 6 10 16 2 4 11 1 9 12 3 
24. we have too much homework ••••••••••••• 3 8 5 4 9 3 2 3 2 1 5 3 
TRE BOOK WE USE FOR THIS -SUBJECT · ~ T T - T ' -
25. is easy to read ••••••••••••!!·~···~···30 46 18 19 41 8 14 35 9 20 25 9 
26. has maD¥ beautiful pictures ••••••••••• 4 17 11 3 14 1 2 6 2 3 1 2 
27~ has nice maps ••••••••••••••••••••••••~ 1 2 5 1 1 0 0 0 1 1 0 3 
28~ suggests ~ interesting thiDgs to do~12 30 13 9 28 6 6 17 8 10 7 7 
29. ~s f~~ qu~'tions and study helps ••••• 12 24 11 5 26 4 6 16 4 13 8 7 
BOYS 
THIS SUBJECT IS USEFUL BECAUSE 
CIVICS 
Grade 8 
A A. A. B A. 
37 49 19 
1. it will help me to make a. liviDg ••••••• 1I 9 9 
2. it will h8lp me-to get along-with ... ---
other people •••••••••••••••••••••••••• 12 14 10 
3. it will nelp·me to beoome·a. good·-· ... 
citizen •••••••••••••• •••••••••••••••• 28 33 15 
4. it will help me to enjoy lite ••••••••• 8 10 8 
6. it will help me in other school work ••• 13 14 12 
6. I could not get along without it....... 9 8 8 
7. it will.heip me in'mw·work'outside'ot•• 
school •••••••••••••••••••••••••••••••• 11 10 6 
THIS SUBJECT IS INTERESTING BECAUSE 
8. it is exciting •••••••••••••••••••••••• 3 5 10 
9. it tells about people ••••••••••••••••• 12 15 12 
lO.it tells about places ••••••••••••••••• 8 12 10 
ll.it tells about events ••••••••••••••••• 11 12 9 
12.it teaches one to do maD¥ things •••••• 14 19 10 
l3.it tells about lite (animal & human)... 9 11 8 
- . - . 
CIVICS 
BOYS 
THIS SUBJECT IS EASY BECAUSE Grade 8 
A A. A. B A. 
37 49 19 
15. I understarJd the explanation •••• ,,, •••• I'f !! 9 
16! I can get it without mUch eff9~t ••••• !.12 10 10 
17. I can keep up with the class ••••••••••19 18 14 
18. I usually make good grades in it ••••••• 21 . 17 12 
THIS SUBJECT IS HARD BECAUSE 
- ~ - • • T 0 ' 
19! I hate it •••••••••••••••••••••••····~· 1 5 1 
20. the explanation isn't clear ••••••••••• 4 7 4 
21. there are too'many dry.taots-to"oe" 
remembered ••••••••·••••••••••••••••·•• 11 9 4 
22. we have to write too much • • • • • • • • • • • • 2 5 1 
23. the lessons are too long •••••••••••••• 2 1 1 
24. we have too much homework •••·••••••••• 0 2 0 
THE BOOK WE USE FOR THIS ~UBJECT . _ 
26. is easy to read ••••••••••••••••••••••• 23 21 11 
26. has ~ beautiful. pictures ••••••••••• 9 3 5 
27. has nice maps ••••••••••••••••••••••••• 12 4 4 
28. suggests ma.ey inberesting things to.do. 12 9 10 
29. has fine questions.and.study.helps ••••• 20 19 11 
30. is not too big •••••••••••••••••••••••• 30 26 11 
GEOGRAPHY 
BOYS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 
A A. A. B A. A A. A. B A. A A. A. B A. 
"44 81 34 46 80 26 36 58 20 
1. it will help me to make a living ••••••••• 10 4! ~ 2'!'463 19D'll' 
2. it will"lielp me. get. along "With other ..... -
people •••••••••••••••••••••••••••••••••••20 34 16 18 32 6 11 11 8 
3. it will help me become a good citizen •••• 25 42 20 19 40 3 15 23 12 
4. it will help me to enjoy lite •••••••••••• 26 43 21 26 46 12 21 34 16 
5• it will help me in other school work ••••• 28 53 21 22 59 9 18 27 11 
6. 1 could not get along without it••••••••• 20 37 15 15 40 5 9 16 8 
7. it will help me in llf3' work outside school 29 40 21 24 39 9 12 27 10 
THIS SUBJECT IS INTERESTING BECAUSE 
'-' - ·-
s. it is exciting •••••··~~···~··•••••••··~· 28 42 20 20 51 16 15 32 13 
9. it tells about people ••••••••••••••••••• 38 61 24 37 65 21 28 41 14 
- • L • - 0 
10. it tells about places ••••••••••••••••••• 41 77 28 41 70 24 36 57 20 
- .. -. 
11. it tells about events ••••••••••••••••••• 25 51 16 18 54 10 15 35 6 
... . - ~ ~ 
12. it teaches one to do many things •••••••• 22 44 21 19 38 18 13 28 15 
13. it tells about life(animal & human) •••••• 34 60 27 34 61 20 21 46 16 
, b--
14. it tells how people live and act ••••••••• 33 59 23 32 66 20 31 50 14 
GEOGRAPHY 
BOYS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 
A A. A. B A. A Aa A. B A. A A. A. B A. 
44 81 34 46 eo 26 36 58 20 
15. I understand the explanation ••• • •••••••• ~ 1m' 1! 11041'2' El!'T€ 
16• I oan get it without muoh efto~••••••••• 26 51 17 24 45 11 18 34 14 
17! I oan keep up with the class ••••••••••••• 32 52 20 26 58 14 25 41 14 
18. I usual1ymake good grades in it •••••••• 31 44 19 30 55 11 24 42 14 
TH::[S SUBJECT IS . HARD BECAUSE 
- .. "---- .. 
19. I hate it ••••••••••••••••••••••••••••••• 1 19 10 7 19 3 1 4 1 
20. the explanation isn't clear ••••••••••••• 1 15 10 5 17 2 0 0 1 
21. there are too riJ8.:DY dry facts to be 
remembered •••••••••••••••••··~·~··~~··~· 8 23 11 14 29 10 2 11 3 
22. we have to write too much.••••••••••••••! 12 14 11 12 24 7 3 6 3 
23. the lessons are too long •!••!••••••••••• 11 18 11 13 22 6 5 6 1 
24. we have too much homework ••••••••••••••• 6 18 15 10 12 8 2 3 1 
THE BOOK WE USE FOR THIS _SUBJECT 
--- .. - ... 
25. is easy to read ••••••••••••••••••••••••• 37 60 22 33 58 13 22 47 17 
26. has many beautifUl pictures ••••••••••••• 41 66 30 38 70 18 23 53 18 
27. has nice maps ••••••••••••••••••••••••••• 41 77 30 39 75 16 24 55 18 
28. suggests many iuteresting things tQ.~9·•• 24 47 21 18 46 11 19 32 12 
29. has f'ine questions. and study. helps ••••• •• 34 49 17 22 53 15 24 37 13 
30. is not too big •••••••••••••••••••••••••• 24 41 17 18 36 15 25;. 27 7 
HISTORY 
BOYS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34: 46 80 26 36 58 20 37 49 19 
1. it will help me to make a living •••••••••• !'1 4l 'IS "IW1Bo 91!8 817""5 
2. it will help me get along with other people 24 33 14 17 33 3 9 12 5 13 10 8 
3. it will help me become a good citizen •••••• 33 57 23 28 50 10 28 37 14 21 23 11 
4. it will help me to enjoy lite•••••••••••••• 20 44 17 22 41 11 11 26 6 16 17 7 
5. it will help me in other sohool work •••••• 28 54 29 19 51 10 13 24 9 7 20 8 
-"-- . -
6. I could not get along without it ••••••••••• 21 31 14 16 33 4 8 14 11 9 13 5 
7. it will help me in my work outside sohool •• 25 40 17 21 36 8 8 18 8 5 12 6 
THIS SUBJECT IS INTERESTING .BECAUSE .... 
~~ it is exciting •••••••··~··~··~·!•·~~~~··~~ 40 56 30 34 63 20 30 44 14 30 37 12 
9• it tells about people ~·~·!•••••••••••••••• 38 74 25 39 71 22 29 53 19 35 41 17 
10. it tells about places ••••••••••••••••••••• 33 61 22 33 67 17 28 41 9 34 42 17 
11. it tells about events ••••••••••••••••••••• 36 68 26 37 70 19 33 54 17 36 43 16 
12! it teaches one to do many things ••••••··~~ 24 49 20 20 42 11 15 20 13 14 15 8 
13. it tells about lite (anfmal & hum&n)••••··~ 26 52 33 31 59 14 15 33 10 17; 25 12 
14. it tells how people live and act ••••••••••• 32 56 21 27 67 19 20 39 12 23 29 12 
HISTORY 
BOYS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
15. I understand the explanation ••••••••••••••• 1'2' 1W 19 3!'!9'm '"'l7 36 n: 3!2910 
16. I can get it without much eff9rt•···~·····•29 47 20 28 46 10 20 29 11 24 26 8 
17, I can keep up with the class ••••····~···~~35 53 23 31 56 15 24 39 10 30 32 13 
18. I usually make good grades in it ••••••••••• 32 45 19 30 56 12 23 36 9 32 30 11 
TH~S SUBJECT !~.HARP ~ECAueE •• , •••. 
19. I hate it•••••••••••••••••••••••••••••••••• 2 16 6 4 11 5 0 7 5 1 2 4 
20. the explanation isn't clear ••••••••••••••• 2 15 8 '4 15 4 2 4 4 2 2 2 
21. there are too- many dry facts to be 
remembered •••••••••••••··~·~·~~~··••••••••14 19 11 16 30 12 10 26 8 7 12 6 
22. we have to write too much ••••••••••••••••• 8 13 13 6 25 5 6 12 5 2 2 2 
- . - ~ - " ' ' 
23. the lessons are too long •••••••••••••••••~ 7 14 4 4 22 5 1 11 3 2 3 2 
24. we have too much homework •••••••••~••••••• 4 15 10 8 16 5 3 5 1 0 0 0 
THE BOOK WE USE FOR .. THIS SUBJECT .. 
25. is easy to read •••••••••••••••••••••••••••• 34 58 27 39 59 17 17 44 15 36 35 11 
26, has many beaut~ pictures •••••••••••••••28 57 21 32 59 17 20 49 14 28 30 16 
27. has nice maps ••••••••••••••••••••••••!••••26 66 26 26 55 6 19 43 9 20 41 16 
28~ auggests many interesting things to-do ••••• 24 47 21 18 42 14 17 22 10 7 22 6 
29~ has fine questions-and stUdy help8~ •••••• ~~33 48 23 23 60 16 25 40 9 26 29 9 
30. is not too big ••••••••••••••••••••••••••••39 60 22 33 60 16 28 43 10 28 27 11 
ARITHMETIC 
BOYS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 Grade a 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 $4 46 80 26 36 58 20 37 49 19 
--- --- --- ---1. it will help me to make a living •••••••••• 40 73 30 43 77 23 35 56 19 35 42 18 
2. it will"help me to get along with other 
people •••••••••••••••••••••••••••••••••••• 19 34 12 12 29 s 12 18 9 11 10 9 
3. it will help me to became a good citizen ••• 15 37 16 13 33 8 11 16 8 7 10 8 
. . . 
4. it will help me to enjoy life •••••··~~··•• 14 41 22 12 35 12 12 21 9 9 13 10 
5. it will help me in other school work •••• •• 34 60 37 34 65 12 26 44 15 26 32 15 
. . 
6. I could not get along without it •••••••••• 32 65 24 34 52 19 28 47 12 24 28 17 
7. it will help me in~ work outside school •• 34 67 30 30 67 22 32 53 17 36 43 17 
THIS SUBJECT IS INTERESTING BECAUSE 
- ~ - - ' - ' . . .. . . . 
8. it is exciting ••••···~·~··•••••••••••···~~ 11 26 8 11 25 4 5 13 9 5 6 8 
9. it tells about people ••••••••••••••••••••• 3 5 6 0 4 1 0 3 1 1 1 3 
-." - -
lO.it tells about places ••••••••••••••••••••• 0 5 6 2 3 1 0 3 1 1 0 l 
ll.it tells about events ••••••••••••••••••••• 2 10 7 1 7 2 0 1 2 0 0 3 
-
12.it teaches one to do~ things ••••··~··• 24 46 19 20 $8 8 15 28 14 16 22 10 
13.it tells about lite (animal & human) ••••••• 0 5 4 1 2 1 0 1 0 1 1 2 
- - - - - . - ~ 
14.it tells how people live and act ••••••••••• 2 5 5 2 1 2 0 2 1 1 0 4 
ARITHMETIC 
BOYS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade 7 Grade 8 
A A. A. B A. A A. A. B A. A A. A. B A. A A. A. B A. 
44 81 34 46 80 26 36 58 20 37 49 19 
15 • I understand the explanation •• • ••••••• • 1! 1m' 1! 1!1'31! 164010 l6l"Ol4 
., - ~ . 
16. I can get it without much effort ••••••• 19 48 21 28 51 11 
. -.--- '--
16 27 7 21 11 9 
17. I can keep up with the class ••••••••••• 27 48 22 30 53 12 
- -.- -
25 39 10 28 18 16 
18. I usually make good grades in it •••••• 24 55 20 33 56 11 25 38 12 25 19 12 
THIS SUBJECT IS.HARD.BECAUSE 
19, I hate it ••••••••••••••••••••••••••••• 10 14 11 7 13 6 3 12 4 2 2 1 
20. the explanation isn•t clear ••••••••••• 9 16 14 8 14 10 4 9 4 4 17 3 
21. there are too ~-dry facts to-be 
_ remembered •••••••••••••••••••••••••••• 6 18 14 10 31 6 6 15 6 3 9 3 
22, we have to write too much.••••••••••••• 13 13 6 8 21 7 5 4 2 3 8 1 
23, the lessons are too long •••••••·•••••• 9 12 7 9 8 3 4 5 3 2 5 1 
24. we have too much homework •••••••••••• • 15 13 8 11 18 4 3 3 1 1 8 3 
THE BOOK WE USE FOR THIS -SUllJEC1' . - .... 
25, is easy to read ••••••••••••••••••••••• 20 44 13 26 41 7 14 37 11 24 23 10 
26. has~ beautif~ pict~es •••!••••••• 0 8 5 1 4 2 3 6 3 1 3 3 
27. has nice maps ••••••••••••••••••••••••• 2 2 3 2 3 1 1 2 1 3 4 2 
28. suggests ~ interesting things to .do. 5 19 12 4 20 4 6 17 5 8 3 5 
29. has fine questions.and.study.helps •••• 11 23 8 5 30 5 14 11 8 14 9 8 
30. is not too big •••••••••••••••••••••••• 35 56 17 29 56 17 31 49 12 29 20 12 
GEOGRAPHY 
GIRLS 
THIS SUBJECT IS USEFUL BECAUSE Grade 5 Grade 6 Grade 7 
A A. A. B A. A A. A. B A. A A. A. B A. 
44 82 19 51 64 17 51 69 17 
-- ro 2820 - 18 30 6 1. it will help me to make a living ••••••• 29 40 8 
2. it will help me to get along'With other· 
people ••••••••••••••••••••••••••••••••• 21 22 7 18 16 6 20 18 6 
3. it will help me to become a. good citizen 27 42 6 19 20 7 22 19 6 
4. it will help me to enjoy lite ••••••••••• 28 53 9 21 28 5 30 32 6 
s. it will help me in other school work •••• 25 37 9 31 25 7 18 29 8 
6. I could not get along without it •••••••• 19 32. 9 16 16 6 14 18 6 
7. it will'help me in~ work outside ot 
school ••••••••••••••••••••••••••••••••• 28 41 10 21 17 6 17 22 9 
THIS SUBJECT IS INTERESTING.BECAUSE. 
a. it is exciting ••••••••••••••••••••••••• 22 43 11 18 27 9 14 35 11 
9. it tells about people •••••••••••••••••• 34 64 17 45 48 10 41 38 14 
. . . 
10. it tells about places •••••••••••••••••• 42 77 19 61 52 14 49 58 14 
11. it tells about events •••••••••••••••••• 26 40 12 32 31 9 22 34 10 
12. it teaches one to do many things ••••••• 27 43 8 35 26 9 20 33 6 
13. it tells about life (animal & human) •••• 37 61 17 42 41 11 36 44 10 
. . ' . ., ~ 
14. it tells how people live and act •••••••• 37 64 16 49 42 12 39 46 10 
GEOGRAPHY 
GIRLS 
THIS SUBJECT IS EASY BECAUSE Grade 5 Grade 6 Grade a 
A A. A. B A. A A. A. B A. A A. A. B A. 
44 a2 19 51 54 17 51 59 17 
15. I understand the explanation •••••••••••••• 4!' 18 1l E''!rlO '!tlr!l 
16. I oan get it without much effort •••••••••• 25 36 1 la 29 a 24 24 5 
17, I can keep up with the clas~ •••••,·~····•• 34 46 11 2a 34 8 30 30 10 
la. I usually make good grades in it •••••••••• 31 41 a 32 30 a 33 32 9 
THIS SUBJECT IS HARD BECAUSE 
19. I hate it ••••••••••••••••••••••••••••••••• ·1 24 4 16 14 6 10 12 3 
--. 
20. the explanation isn't clear ••••••••••••••• 8 14 4 14 10 5 3 1 3 
21. there are too many dey facts ·to be ... 
remembered••••••••••••••••••••••••••••••••• 12 la 6 23 20 10 11 19 1 
22. we have to write too much_·~~···~··••••••!• 4 20 4 13 12 a 2 1 2 
23• the lessons are too long •••··~······••,••• 10 25 6 24 20 10 6 12 2 
24. we have too much homework ••••••••••••••••• 6 19 5 13 14 5 3 6 2 
THE BOOK WE USE FOR THIS SUBJECT 
25. is easy to read ••••••••••••!•••••••••••••• 30 54 14 34 37 8 39 41 9 
26. has many beautiful piotures ••••••••••••••• 37 63 15 42 47 13 42 54 15 
27. has nice maps ••••••••••••••••••••••••••••• 42 75 1a 49 51 16 4a 55 17 
2a. suggests many interesting things to_do •••• 23 37 12 26 24 9 19 30 8 
29. has tine questions and study helps ••. • ••• • 30 49 13 30 34 11 25 42 10 
30. is not too b~ •••••••••••••••••••••••••••• 32 35 6 20 22 9 21 26 8 
GIRLS 
THIS SUBJECT IS USEFUL BECAUSE 
CIVICS 
Grade 8 
A A. A. B A. 
38 47 10 
---1. it will help me to make a living •••••••• 18 17 4 
2. it will help me to get~along With~ 
other people ••••••••••••••••••••••••••••17 22 3 
3. it will help me to become a good citizen 35 39 8 
4. it will help me to enjoy lite •••••••••• 10 15 3 
5. it will help me in other school work ••• 16 17 3 
6. I could not get along without it ••••••• 6 5 4 
7. it will-help me in rrr:y work outside of 
school ••••••••••••••••••••••••••••••••• 16 10 3 
TIJIS. SUBJECT IS INJ:~ESTiliG BECAUSE 
8. it is exciting ••••••••••••••••••••••••• 1 10 4 
9. it tells about people••••••••••••••••••• 11 21 6 
10. it tells about places •••••••••••••••••• 4 13 6 
11. it tells about events •••••••••••••••••• 11 18 7 
12~ it teaches one to do~ things ···~··• 11 24 6 
13. it tells about lite (animal & human) •••• 7 16 3 
14. it tells haw people live and act ••••••• 13 26 6 
CIVICS 
GIRLS 
THIS SUBJECT IS EASY BECAUSE 
15. I understand the explanation 
Grade 
A A. A. 
38 47 
••••....•• !7 21 
8 
B A. 
10 
7 
16. I can get it without muoh effort ••••••• 14 14 6 
17. I oan keep up with the class •••••••••• 19 21 8 
18. I usually make good grades in it •••••• 15 23 6 
THlS SUBJECT IS aAan.BECAUSE 
19. I hate it ••••••••••••••••••••••••••••• 8 
20~ the explanation isn•t clear ••••••••••• 7 
21. there are too· :m8.:Dy · dry·· facts to· be 
remembered •••••••••••••••••••••••••••• 16 
22. we have to write too much ••••••••••••• 0 
23. the lessons are too long •••••••••••••! 4 
24. we have too much homework ••••••••••••• 1 
THE BOOK WE USE FOR THIS . SUBJECT 
9 
9 
8 
5 
3 
2 
0 
1 
2 
0 
2 
0 
25. is easy to read ••••••••••••••••••••••• 16 19 6 
26. has~ beauttful pictures ••••••••••• 4 
27! has nice maps •••••••••••••••••••··~··~ 
28, suggests many interesting things to do~ 
29. has fine questions and study helps •••• 
30. is not too b~ •••••••••••••••••••••••• 
4 
9 
14 
30 
4 
10 
10 
19 
27 
2 
3 
4 
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